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Abstract 

The English course in public institutions usually does not have many available resources, 

and the time for the teaching-learning process is also limited. This is the case where the 

Professional Supervised Practice project was developed at the Instituto Nacional de Educación 

Básica 14 de Julio de 1789, which, according to the diagnosis made, has deficiencies in the English 

class, especially related to the resources available for the learning process.  

To verify these deficiencies and be able to propose a solution, a survey was made to the 

English teacher and also an interview was conducted with the institutional principal, determining, 

as a research line: how access to different resources is crucial in order to get better results in the 

English class learning process at the Instituto Nacional de Educación Básica 14 de Julio de 1789. 

Therefore, the action-research project developed, was focused to provide a solution to the absence 

of a syllabus for the English class, the inexistence of printed material, besides the English books, 

such as magazines, posters, or flashcards, as well as the unavailability of the internet or technology 

for the English course. 

As a result, the project was the Resource Guide and Syllabus for Teaching the English 

Course to Eighth Grade Students from the Instituto Nacional de Educación Básica, 14 de Julio de 

1789, which provides the teacher with the student´s profile, course description, competencies, 

achievement indicators, and description of contents, as well as different materials for the 

development of the students listening, reading, writing, and speaking skills. All these resources 

are intended to be used by the teacher during the teaching-learning process of the English language.  

Keywords: English, language, resource, deficiency, solution, action-research, project, guide, 

syllabus, skills, material.   
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Resumen 

El curso de inglés, en las instituciones públicas, usualmente no cuenta con  muchos 

recursos disponibles y el tiempo para el proceso de enseñanza-aprendizaje también es limitado. 

Este es el caso, en donde el proyecto de Ejercicio Profesional Supervisado fue desarrollado, en el 

Instituto Nacional de Educación Básica 14 de Julio de 1789, que acorde al diagnóstico realizado, 

tiene deficiencias relacionadas al curso de inglés, especialmente en relación con los recursos 

disponibles para el proceso de aprendizaje.  

Para verificar estas deficiencias y ser capaz de proponer una solución, se realizó una 

encuesta a la maestra inglés, así como una entrevista a la directora institucional y se determinó la 

línea de investigación. Por lo tanto, el proyecto de acción-investigación, se enfocó en dar solución 

a la ausencia de un programa de la clase de inglés, la inexistencia de material impreso, adicional a 

los libros de inglés, como revistas, afiches, tarjetas didácticas, así como la inaccesibilidad a internet 

o tecnología para el curso de inglés. 

Como resultado, el proyecto fue la “Resource Guide and Syllabus for Teaching the English 

Course to Eighth Grade Students from the Instituto Nacional de Educación Básica, 14 de Julio de 

1789” que provee al maestro con el perfil del estudiante, descripción del curso, competencias, 

indicadores de logro, y descripción de los contenidos, así como diferentes materiales para el 

desarrollo de las habilidades de escucha, lectura, escritura, y oral. Todos estos recursos están 

destinados a ser usados por la maestra durante el proceso de enseñanza-aprendizaje del idioma 

inglés. Palabras clave: inglés, idioma, recurso, deficiencia, solución, acción-investigación, 

proyecto, guía, programa, habilidades, material.  
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Introduction 

 The English language is one of the most important tools to succeed and to have better 

professional and personal opportunities. However, English courses in public institutions often lack 

sufficient resources and are limited in teaching-learning time. According to the diagnosis 

conducted at the beneficiary institution, the English course has deficiencies, especially related to 

the resources available for the learning process. 

Therefore, the general objective of the Supervised Practice´s project was to provide the 

Instituto Nacional de Educación Básica 14 de Julio de 1789 with a syllabus and resource guide 

containing a compilation of diverse and useful didactic resources specific to teaching students in 

the eighth grade so that the teaching-learning process of the English course can be improved. 

In order to achieve this objective, five specific objectives were proposed. They are as 

follows: To summarize the contents and create the syllabus for the English course to be used in 

eighth grade. To provide useful materials to improve the teaching-learning process of the English 

course for students in eighth grade. To gather and classify the materials according to the 

institutional needs for the resource guide to fulfill them in an effective manner. To design and 

create the resource guide with the collected materials to provide the institution and the English 

course with additional resources to improve the teaching-learning experience and process. Finally, 

to find the financial resources for the speaker and USB that will be donated to the institution. 

On the other hand, the main goal of the project was to provide a syllabus as a guide for the 

English course and also a resource guide with different materials and activities to complement the 

class and provide better results in the teaching-learning process. As this will be designed for the 

eighth grade, it will also be an example that can be applied to other courses according to their 
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specific contents. Furthermore, the donation of the speaker and USB will allow the English teacher 

to use this technology to implement listening activities and have access to other materials to make 

the English course more dynamic and effective. 

For the purpose of developing the action-research project, some data collection methods 

were implemented, such as surveys and interviews. Besides, some techniques were used, such as 

checklists and rating scales. 

 The present report has five chapters that were developed along the process of the 

Professional Supervised Practice´s project, as follows: 

 Chapter I includes all the information related to the diagnosis. It consists of the 

community/institutional context, name of the institution, type of institution and its geographic 

location, the vision, mission, policies, general and specific objectives, goals, organizational 

structure, and resources—all this information is related to the beneficiary institution. It also 

contains the techniques used for diagnosis, as well as a list of lacks found and an analysis and 

prioritization of problems; feasibility, viability, and desirability analysis. Finally, it presents the 

selected problem and research line, as well as the selected solution. 

Chapter II covers all the information related to the theoretical framework. It provides 

support to the research based on the selected problem and the solution proposed through a series 

of definitions, approaches, principles, methods, and techniques from all the reliable sources 

consulted with the proper citations.  

Chapter III contains the general and specific aspects of the project, including the name of 

the project, the problem statement, its location, the executing unit, and the project type, followed 

by the project description, justification, general and specific objectives, the goal of the project, and 
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the description of the direct and indirect beneficiaries, sources of funding and budget, timetable, 

and project implementation. Finally, it describes all the resources, such as human resources, 

material resources, physical resources, and financial resources. 

Chapter IV describes the activities that were held and the results from each one. It also 

presents each one of the products from the project with their respective achievements. In this 

chapter, the Resource Guide and Syllabus can be found in images. At the end of this chapter there 

is a description of the project´s sustainability and continuity.  

Chapter V summarizes the evaluation of each one of the chapters from this report, as well 

as their results and achievements. It verifies the completion of the objectives that were presented.  

 The conclusions are also presented, based on the general and specific objectives of the 

project. In the same line, the recommendations are included with the intention of making the best 

use of the project, the Resource guide, the materials, speaker, and USB memory donated, and also 

for the continuity of it in the other grades.  

 The references are also listed and included, according to the resources that were taken into 

account for the development of the project and the creation and gathering of all the material and 

resources included.  

 The appendix includes all the documents that were created by the Professional Supervised 

Practice´s student: chapter plans, instruments used for the diagnosis, a continuity plan, and the 

evaluation instruments of each chapter. 
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 Finally, the annex includes all the official documents and authorizations from the 

institutional authorities of the beneficiary institution, as well as photographic evidence from the 

delivery/reception of the project.
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Chapter 1 

Diagnosis 

1.1. Community/Institutional Context 

The functioning authorization for this educational establishment is outlined in Acuerdo 

Ministerial No. 1361 from the Ministerio de Educación from September 19, 1988. It includes 

the designation of two teachers, Enrique Chalí and José Alfredo Juárez, in October. Despite 

the absence of a building, the process of gathering sixth-grade students who would be entering 

1st grade began. 

When the two teachers wanted to take possession to start working, they did not find any 

buildings. Therefore, they went to the “Supervisión de USIPE” that was located in zone 4, and 

the answer they received was to take possession and to start going to any other institute; but it 

started a process of delivering flyers to 6th grade students. 

The request was made for the Instituto that operated at Escuela Leónides Mencos from 

Colonia Ciudad Real II by cooperative in the night shift, but the resolution was provided for 

the evening shift. Then, in 1989, it started with two sections of 20 students and a total of 40 

students in the Salón Comunal Ciudad Real II. During the following 2 years, on weekends it 

was used for wrestling, and on Monday, students found the desks in deteriorated condition. 

Being located in Ciudad Real, the Instituto Nacional de Educación Básica Ciudad Real II, 

the France Ambassador came and named it Instituto Nacional Mixto Nacional Básica “14 de 

Julio de 1789," offering a building, furniture, amenities, sport areas, a music classroom, etc. 

There was a party, animated by the marimba from Policía Nacional, but unfortunately, the 

offerings were not provided. 
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Years passed until some holes in the sheet metal roof caused the suspension of classes. 

Some teachers started to come: Olga Pantuj, David Cortez, and Omina Sanchinelly, among 

others. 

With Carlos Chalí as principal and when teacher Omiria Sanchinelly arrived, the field 

where the Instituto is currently located was managed and obtained. Then, it was relocated to 

Guajitos in the Escuela de Párvulos Canadá (now the Escuela de Párvulos República de 

Guatemala), and it stayed there for three years. Some individuals attempted to invade, but 

thanks to the guardian, it was prevented. Throughout those 6 years, the principal of Escuela 

Oficial Mixta Nimajuyú "A" provided accommodations. It was in 1998, 10 years later that the 

Instituto was finally moved to where it currently operates. 

In 2003, the anthem from the Instituto Nacional de Educación Básica 14 de Julio de 1789 

was created by teacher José Alfredo Juárez. 

Since that time, the school has achieved a prestigious level and high educational quality 

due to the academic achievements of its students. Currently, there are around 450 students 

enrolled, ranging in age from 13 to 15 years old, in 9 sections for the grades of 7th, 8th, and 

9th junior high. (Primero, segundo y tercero básico). 

Through all these years, there have been many outstanding students, among whom we can 

mention Carlos Ruiz in sports and Elena Lemus in music, in addition to those who have 

participated in choral groups performing at Teatro Nacional. 

This is a literal translation from the Spanish version of the institutional document Historia 

del Instituto Nacional de Educación Básica “14 de Julio de 1789” provided by the Principal. 

1.2. Name of the Institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 
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1.3. Type of Institution 

Public School 

1.4. Geographic Location 

4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala 

Figure 1 

Google Maps, geographic location 

 

1.5. Vision 

To be a leading educational center in the integral education of youth by applying innovative 

methodologies and providing, as a result, critical young people qualified to perform themselves 

efficiently and respond to the needs that Guatemalan society offers. This is a literal translation 

of the information from the Principal's office.  
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1.6. Mission  

We are an educational institution with wide prestige in discipline and academic education, 

developing skills in a scientific-humanistic manner with innovative methodology techniques, 

consolidating moral and ethical values, and reinforcing the spiritual, allowing for excellence 

in education.  

This is a literal translation of the information from the Principal's office.  

1.7. Policies 

Internal Regulation of Peaceful Coexistence and Discipline 

Elaborated based on the Acta Ministerial 01-2011 from MINEDUC 

Chapter II Rights and Obligations, according to the Acuerdo Ministerial 1506-2013 The 

public educational centers are ideal places for the accomplishment of the integral development 

of the students; therefore, the educational community's participation is necessary to consolidate 

and guarantee a peace culture for the construction of a fair, supportive, and equitable society. 

The Discipline commission from each educational center is the highest entity in regards to 

the disciplinary regime and penalties for students, in charge of guaranteeing justice, equity, 

due process, the right of defense, respecting the integrity and dignity of students. Article 24 

Chapter I, Title II. The responsible for compliance with the present regulation are the teaching, 

administrative, and operative personnel, students, fathers, mothers, and persons in charge. 

Students’ obligations 

1. Identification card / Art. 7 

a. (...) present it when coming to the educational institution in a visible place.  

     2. Attendance and punctuality / Art. 9 
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a. (...) The normal entrance schedule is from 12:45 to 13:00 hours, and the exit 

schedule from the institution will be at 18:00 hours.  

 

b. If any student comes after the entrance time (13:00), they should stay in the 

Principal office, where they will be recorded in a notebook for the late comings and 

they will be able to enter to classes until the second period, without any exception. 

Article 29 subsection F Acuerdo Ministerial 1505-2013. They have to do, without 

any exception, the activities they are asked to, when they come late to the 

institution.  

c. The student has the obligation, once in the class, they have to carry in their school 

supplies, an additional book for reading, and to read during approximately 20 

minutes in the assigned schedule.  

d. The student that needs to leave the institution before the exit time, has to present a 

note signed by their parents/person in charge, to the professor / assistant professor, 

with the phone number to confirm its authenticity. 

e. The students must stay in the classroom, they can only go outside at recess time or 

due to an emergency, asking for permission from the teacher or assistant teacher. 

3.  Students’ entry and exit /Art. 10 

a. It is forbidden to stay outside and around the institution’s facilities at entry and exit 

schedules. 

4.  Use of foreign objects to scholar activity / Art. 12 

a. The students shouldn't carry foreign objects (electrical devices and make up) 

b. The institution does not take responsibility for the partial or total loss of any object 

or material.  
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c. They should only carry the necessary money.  

d. The use of mobile phones is forbidden in the institution.  

5. Belongings. Art. 13 

a. The students are responsible for the care and control of their belongings and to 

identify them with their complete name, grade and section.  

6. Personal presentation and grooming. Art. 14 

a. To use well-polished clean black shoes for the daily uniform and sneakers for the 

physical education uniform with white socks. 

b. Formal pants, not tight, flare or low waist pants. 

c. Clean Institute’s polo shirt, inside the pants and white shirt without pattern. 

d. They can use clothing adequate to their origins and cultural traditions. 

e. The students must appear in daily uniform.  

The gentlemen students: 

a. To use black belt without giant buckles, diabolic, etc.  

b. To come well shaved and without waxes or eyeliner. 

c. To use short hair well-groomed, without tails or topknot and little gel on the hair.  

d. It is forbidden to use earrings, piercing, staples or other body accessories.  

e. It is forbidden to use temporary or permanent tattoos.  

f. It is forbidden to use bracelets or necklaces of any type; otherwise, they will be 

confiscated. 

g. Do not use cap or bonnet, inside the classrooms; on the day of physical education 

(cap). 
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The ladies students: 

a. To use a ponytail or hair clip, if they have long hair.  

b. To use discreet earrings. It is forbidden to use temporary or permanent tattoos.  

c. To use white knee-length socks for the daily uniform. 

d. Skirt with 3 cms. below the knee with a lycra underneath. 

e. It is forbidden to use earrings, piercing, staples or other body accessories.  

f. It is forbidden to use bracelets or necklaces of any type; otherwise, they will be 

confiscated. 

g. Do not use extravagant hair dye or from any color.  

h. It is forbidden the use of makeup. 

i. Short nails, without nail polish, nor acrylic or synthetic nails.  

7. Materials and forbidden substances 

a. It is forbidden to bring, consume and commercialize any type of drogue, 

pornography and others.  

8. Weapon restriction. Art. 15 

a. It is forbidden to enter to the institution any artifact or object created to attack, cause 

physical or psychological damage or to damage the furniture or facilities. 

9. Behavior in the facilities. Art 22 

a. To prevail the respect with their classmates, the administrative, operational, and 

teaching staff. 

b. The permanence of the students in the bathrooms must be for a justified cause or 

during the authorized time.  
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c. To stay in the classrooms during the established periods, without trash and 

organized.  

d. Do not enter or consume food or drinks in the classrooms.  

e. It is forbidden any type of manifestation of engagement in or around the facilities.  

f. It is forbidden to throw trash or keep it in the classroom. They have to put it in the 

pertinent place.  

g. It is forbidden the disorder, bustle, cries. 

h. It is forbidden to destroy, damage, stain, and paint partially or totally any 

institutional property, furniture or equipment. 

i. Individual and group fights are forbidden inside or around the facilities.  

j. To promote the respect and fellowship. The ones that promote fights inside or 

outside the institution, verbal aggressions or that have any participation directly or 

indirectly in them will be punished. (Acuerdo Ministerial 1505-2013) 

k. Only with the authorization from the educational center’s authorities is it allowed 

for students to get into the teacher's office, as well as to any other restricted area.  

10. About the students’ academic behavior 

a. To comply with all the assigned activities from teachers and to pay attention in 

class.  

b. They have to read and practice the written documents every day to understand and 

grasp all the different classes in an effective manner.  

c. To ask whenever in doubt about the topics and methodology of the classes.  

d. To bring all their materials and other necessary supplies of the different classes.  
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e. To study every day to improve their academic development and increase their 

intelligence.  

f. It is forbidden to copy, steal, clone, and reproduce the homeworks, exercises and 

tests that another person has already solved or underpinned during the unit.  

g. They have to meet 80% of attendance to have the right to take their respective tests.  

11. Use of practical areas. Art. 23 (Home, Industrial Arts, Physical Education, others) 

a. The permanency of all the students in the laboratories, workshops or sport areas 

must be in the assigned schedules and under supervision of the educators.  

Fathers, mothers, credited person in charge obligations. Dec. Leg. 12-91 / Ley de Educación 

Nacional 

1. Parents Obligations. Art. 35 

a. To be guiders in the educational process of their children. 

b. To send their children to the educational centers. 

c. To give their children the moral and material support needed for the right 

development in the educational process. 

d. To ensure that their children comply with the obligations established in the present 

Law and in internal regulations of the educational centers.  

e. To inform themselves personally, periodically, about the academic and disciplinary 

performance of their children. 

f. To attend the meetings and sessions, the times required per the educational center. 

g. To collaborate actively with the educational community according to the 

regulations from the educational centers.  

h. To contribute to the compliance of this Law.  
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i. To constantly ask their child about the delivery of the homeworks.  

j. To be a friend, mate, father, or mother from their child to feel loved.  

k. To provide gestures of affection and dedication daily.  

2. Art. 80 Cap. II, Tit. VII / Código de la Niñez y la Juventud // Art. 78. Cap. II Tit. V Ley 

de Protección Integral de la Niñez y Adolescencia.  

a. To make efforts to identify their children’s talent to be able to look for the necessary 

support.  

b. To guide in a fair way and without violence their children's behavior under their 

care.  

c. To guide their children preventively, as well as participate actively in programs and 

rehabilitation. 

3. To contribute to the solution of the problematic that is presented in the institution, using 

the dialogue, without drawing on psychological, verbal, or any other type of violence at 

any moment. 

4. They have to treat the people who work in the institute with cordiality and respect.  

5. They have to ask for a previous meeting with the teachers, to ask for information about 

the performance of their children.  

6. They have to present a valid excuse, signed by them, informing why their children were 

absent. The following reasons are considered valid: sickness verified with a medical 

certificate, religious obligations; the death of a close relative. Bring the original with a copy 

to the principal and teachers. 

7. To be responsible for covering repair costs of partial or total reparation incurred by their 

son or daughter.  
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8. To ensure that their son or daughter attends the classes punctually.  

9. It is forbidden for the fathers, mothers and persons in charge of the students, to be in the 

institution without a previous date, to stay inside the institute. FORBIDDEN TO 

INTERRUPT the teachers in the class periods.  

Faults and Sanctions / Cap. III / Ac. Min 01-2011 del MINEDUC reforma 1505-2003 

1. Art. 27 about the faults.  

A fault is committed by the student who transgresses any of the precepts established in 

these regulations, being creditor to a type of sanction duly established depending on the 

magnitude of the fault. 

2. Art. 29 Minor faults. They are sanctioned with a verbal call of attention and registered in 

written form according to the type of the fault, with a maximum of three verbal calls. The 

case will be discussed with teachers, disciplinary committee and school counselor. The 

following are considered minor offenses: 

a. Inappropriate behavior in the use of facilities, equipment and materials. 

b. Discriminate the physical condition, ethnicity, age, gender, economy, religion, 

pregnancy or disability of any member of the educational community. 

c. Being in the bathrooms, at times not allowed, except in very marked emergency 

cases. 

d. Being in the store at times not allowed. 

e. Evading class, leaving class without authorization. 

f. Lack of personal hygiene. Produce flatulence with bad intention. Breach of the 

personal grooming and presentation. 



12 
 

g. Faking illnesses, ailments, injuries and other symptoms that interfere or impede, 

totally or partially, the academic development of their classes. 

h. Shouting, whistling, making shrill, unpleasant sounds in class, during the 

development of the class. 

i. Entering and consuming food of any kind, in class or in other places prohibited for 

this purpose. 

j. Disrupt and promote disorder. 

k. Play gambling. Play ball at times and places not allowed within the institution.  

l. Poorly uniformed or poorly dressed. Shirts, blouses, shirts out of pants, trousers, 

skirts.  

m. Manifestations of courtship. 

n. Chewing gum. 

o. Refusing to follow instructions or orders from the teacher, principal, and/or other 

authority of the institution. 

p. Not returning signed notices sent to their parents or falsifying them. 

q. Not performing tasks, exercises, crafts and / or other activities to be developed in 

class. 

r. Arriving late to the educational institution or class periods. 

s. Not bringing the materials, instruments and other tools necessary for the 

development of the class or subject. 

t. Not using the identification card in the proper way. 

u. Organize activities without prior authorization inside the institute. 

v. Make personal sales within the educational center. 
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w. Raising money or goods without the corresponding authorization of the educational 

authorities. 

x. Failing classes.  

y. Wear large earrings, painted hair, bracelets, necklaces, gauntlets, large and painted 

nails. 

z. Using a cell phone, wearing a short skirt and makeup. 

aa. Using hairstyles, bizarre, extravagant haircuts, excess gel, and in males, long hair, 

with tails. 

bb. Using piercing, pins or any other body accessory not allowed. 

cc. Using temporary or permanent tattoos. 

dd. Using objects foreign to the school activity. 

ee. Using vulgar language in conversations. 

3. Art. 30 Regarding the major offenses. These will be sanctioned with a written call out 

(It will be recorded in the minutes book) plus a summons from the student's parent, the 

case will be treated by the teachers, disciplinary committee and school counselor. The 

following are considered major offenses: 

a. Lying and/or trying to deceive. 

b. Partially or totally damaging furniture, equipment and educational facilities. 

c. Carrying printed or digital material that incites violence or contains pornography. 

d. Copying, providing copy, use any unauthorized material to resolve the exams. 

e. Unjustification of absences to the educational center or duly scheduled external 

activity. 
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f. Insulting, slandering, defaming, threatening or repressing any member of the 

educational community. 

g. Stealing or taking other people's belongings, materials or furniture. 

h. Burning of fireworks without authorization. 

i. Being the author or promoter of vulgar expressions or drawings in the facilities of 

the educational center.  

This is a literal translation from the Spanish version of the Internal Regulation of Peaceful 

Coexistence and Discipline from the Instituto Nacional de Educación Básica “14 de Julio de 

1789” provided by the Principal. 

1.8. Objectives 

1.8.1. General Objectives 

Teamwork will be applied to the Scholar Cycle 2023 plan. 

● To promote the coexistence among the teaching and administrative staff to acquire quality 

in all the activities of the scholar cycle. 

● To strengthen the discipline in the alumni and personnel in general. 

● To promote the quality improvement in the teaching-learning process. 

● To strengthen the civic values with the students.  

● To establish communication with the alumni and parents. 

● To lead to an education in cultural and artistic values with the students. 

● To promote, in the educational community, respect in general and for the environment.  
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● To strengthen the values of the human being in the students and teaching staff. 

● To strengthen the student spirit and respect for the environment.  

This is a literal translation from the Spanish version of the institutional document Historia 

del Instituto Nacional de Educación Básica “14 de Julio de 1789” provided by the Principal. 

1.8.2. Specific Objectives 

To have periodic meetings with the teaching staff for the student's academic and 

disciplinary performance control. 

● To develop civic and cultural acts according to calendarization. 

● To celebrate meetings with parents every two months to inform them regarding their 

children's evaluations.  

●  To support planned visits for teachers to enrich the course.  

● To develop clean-up campaigns within the establishment and its surroundings. 

● To make students and personnel aware of the adequate use of the establishment's facilities.  

● To review periodically the student´s personal hygiene. 

● To improve the quality of the didactical process in an efficient and ethical manner.  

This is a literal translation from the Spanish version of the institutional document Historia 

del Instituto Nacional de Educación Básica “14 de Julio de 1789” provided by the Principal. 

1.9. Goals 

● Work sessions with the teaching staff to evaluate the work that is being developed.  

● To celebrate civic acts on the first Monday of each month according to the calendarization 

of 2023. 

● To make coexistence with the teaching staff. 
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●  Festival activities. 

● Clean-up campaigns in the year.  

● To develop the CNB effectively. 

● To create the Board of Education 

● To complement the Computer lab. 

● To guide the students positively for each professor and professor guide. 

This is a literal translation from the Spanish version of the institutional document Historia 

del Instituto Nacional de Educación Básica “14 de Julio de 1789” provided by the Principal. 

1.10. Organizational Structure 

Figure 2 

Organizational Chart 

 

Information from the original organizational chart of the Institution  
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1.11. Resources 

According to the information provided by the principal, the INEB “14 de Julio de 1789” has 

the following resources: 

• 9 classrooms 

• 1 basketball court 

• 1 warehouse 

• 2 bathrooms (1 for students and another for personnel) 

• 1 computer lab  

• 1 teachers’ office 

A total of 18 employees, including: 

• 1 principal 

• 12 teachers (1 English teacher)   

• 2 secretaries  

Source of economical resources: government budget 

• Computers, printers, and furniture 

1.12. Techniques Used for Diagnosis 

In order to gather the information required for the diagnosis, at Instituto Nacional de 

Educación Básica, 14 de Julio de 1789, an online survey was selected.  

One survey with different questions was designed to obtain all the necessary information 

regarding the English course, lacks, needs, and available resources, among other aspects that 

would be necessary to determine the line of this PSP project.   
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 On the other hand, an interview with the principal was carried out to gather all the necessary 

information regarding the institution, mission, vision, objectives, community, human 

resources, facilities, etc.  

For this research, it was taken into consideration that there is only one English teacher in 

the institution, who is in charge of teaching this course to all the grades and sections.  

1.13. List of Lacks 

Based on the results from the instruments used for the diagnostic. These are the lacks found:  

● Instituto Nacional de Educación Básica 14 de Julio de 1789 only has one English teacher 

for all grades, from 7th to 9th.  

● There is no syllabus for the English class.  

● There are only 3 periods a week for the English course (30 minutes per period). 

● There is no access to the internet, or technology that can be used for the English course.  

● Some of the students do not have the book used for the English course.  

● There are a few resources available for the English class. 

● Students´ English level is very low, and they have weaknesses related to all the four skills: 

listening, speaking, reading, and writing. Especially listening and speaking.  

● Lack of didactic material such as magazines, posters, or flashcards. 

● Students´ unmotivation regarding English class. 
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Table 1 

Matrix 1: list of lacks, inquiry-problem, and hypothesis-action 

Lacks Inquiry-Problem Hypothesis- Action 

1. Instituto 

Nacional de 

Educación 

Básica 14 de 

Julio de 1789 

only has one 

English teacher 

for all grades, 

from 7th to 9th.  

How is it possible for 

the INEB 14 de Julio 

de 1789 to teach all 

the students 

efficiently, having 

only one English 

teacher. 

If the English teacher is well prepared 

and has enough resources, it is possible 

for the teacher to teach all the students 

efficiently.  

2. There is no 

syllabus for the 

English class.  

How can a syllabus 

be implemented for 

the English course? 

If a syllabus for the English class is 

designed, the English teacher will be 

able to visualize and distribute the 

content, among the time available, and 

get better results.  

3. There are only 3 

periods a week 

assigned for the 

English course 

(30 minutes per 

period). 

How can the English 

course be well 

developed if there is 

not enough time for 

all the content to be 

taught during the 

year? 

If there is a Resource guide for the 

teacher with materials to make content 

more accessible, the class could be 

more dynamic and efficient. 

4. There is no 

access to 

internet, or 

How can some 

technology be 

implemented in the 

If the English teacher could have a 

device to be able to listen to the audios 

from the books, besides other audio 
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technology that 

can be used for 

the English 

course.  

English course? materials, this could help the class to be 

more interactive and also to help the 

improvement of the students' listening 

skill. 

5. Some of the 

students do not 

have the book 

used for the 

English course.  

How could students 

have access to the 

English book used 

for the English class? 

If students could all have access to the 

book, they would be able to follow all 

the activities and have a better 

understanding of the content and 

practice.  

6. There are a few 

resources 

available for the 

English class. 

How can more 

resources be 

available for the 

English class? 

If a variety of materials are available 

for the teacher, including: flashcards, 

worksheets, audios, and also some 

technological resources, such as a 

speaker and a USB flash drive, this 

could be helpful to improve the English 

class. 

7. The English 

level of students 

is very low, and 

they have 

weaknesses 

related to all the 

four skills: 

listening, 

speaking, 

reading, and 

writing. 

Especially 

How can the English 

level of students be 

improved, especially 

their listening and 

speaking skills? 

If students could have access to more 

audio materials and different activities, 

they could improve their English level, 

and the four skills, especially listening 

and speaking.  
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listening and 

speaking.  

8. The English 

teacher does not 

have printed 

material, besides 

the English 

books, such as 

magazines, 

posters, or 

flashcards. 

How could the 

English teacher have 

printed material, 

besides the English 

books? 

If a resource guide including different 

materials such as posters, flashcards, 

worksheets, and others could be 

available for the teacher, this would be 

helpful to have a more dynamic and 

efficient English class.  

9. Students are not 

interested in the 

English class. 

 

How could the 

students be more 

interested in the 

English class? 

If students are exposed to different 

materials, they could be more 

interested in the English class, and 

enjoy it too.  

 

1.14. Analysis and Prioritization of Problems 

Taking into consideration the results from the diagnostic instruments, the lacks found are 

presented as problems, and they are analyzed through four different categories: urgency, 

importance, scope, and resources. These lines of action/categories are prioritized on a scale 

from 1 to 4, with 1 as the least urgent, 2 as necessary, 3 as vital, and 4 as most urgent. The total 

obtained from this scale will provide the selected problem and the research line. On the other 

hand, it will be considered the result of the analysis based on the feasibility, viability, and 

desirability. 
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Table 2 

Criteria problem, urgency, importance, scope, and resources 

Criteria 

Problem 

Urgency Importance Scope Resources Total 

1. Existence of only one 

teacher for the English 

class, for all grades, from 

7th to 9th at Instituto 

Nacional de Educación 

Básica 14 de Julio de 

1789. 

3 3 3 1 10 

2. Absence of a syllabus for 

the English class.  

3 4 4 3 14 

3. Insufficient time for the 

English class (having only 

3 periods a week of 30 

minutes each). 

3 3 3 1 10 

4. Unavailability of internet, 

or technology for the 

English course.  

3 4 4 1 12 

5. Inaccessibility of the book 

used for the English class 

for some students.  

3 3 3 1 10 

6. Unavailability of enough 

resources for the English 

class. 

3 3 3 1 10 
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7. The deficiency of the 

English level of students. 

3 3 3 2 11 

8. Inexistence of printed 

material, besides the 

English books, such as 

magazines, posters, or 

flashcards. 

4 4 4 4 16 

9. Disinterested students in 

the English class. 

3 3 3 2 11 

 

1.15. Feasibility, Viability, and Desirability Analysis 

According to the previous analysis and prioritization of problems, taking into account the 

urgency, importance, scope, and resources, the problem that has the most importance and needs 

to be prioritized is the inexistence of printed material besides the English books, such as 

magazines, posters, or flashcards, along with the unavailability of internet or technology for 

the English course, as well as the absence of a syllabus for the English class. These three will 

be combined to propose a solution, as follows: 

To elaborate the syllabus for the English course, for 8th grade. Which will provide the 

teacher with the elements to use it as a base for the other grades. 

To elaborate a resource guide to provide the teacher with different materials that will be 

available to help the development of the students listening, reading, writing, and speaking 

skills, all these resources are intended to be used by the teacher during the teaching-learning 

process of the English language. This will be based on the content for the 8th grade, may be 
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an example for the teacher for the other grades, and may be used for the contents that are shared 

if applicable.  

To donate a speaker and a USB memory has been considered. This action is meant to bring 

technology into the institution, providing a different experience for both students and teacher 

during the English class by making use of a variety of listening materials. 

Below, it is described the feasibility, viability and desirability analysis: 

Table 3 

Feasibility, Viability, and Desirability Analysis 

 

ANALYSIS INDICATOR 

YES NO 

Continuity 

Is the Instituto Nacional de Educación Básica 14 de Julio de 

1789 willing to continue with the project? 

YES  

Is the Instituto Nacional de Educación Básica 14 de Julio de 

1789 willing to implement the project? 

YES  

Is the English Teacher from Instituto Nacional de Educación 

Básica 14 de Julio de 1789 willing to implement the project? 

YES 

 

 

TOTAL 3 0 

Financial 

Are there financial resources for the creation of the project? YES  

TOTAL 1 0 

Social impact 

Is there a positive impact from the implementation of this 

project? 

YES  

Does the project satisfy the needs of the educational YES  
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community? 

Is the project designed for the specific community? YES  

Will the project promote the improvement of the English 

class?  

YES  

TOTAL 4 0 

Sources 

Is there enough information to implement the project? YES  

TOTAL 1 0 

Technical 

Does the project have a person to execute it? YES  

Does the project have the resources to be implemented? YES  

TOTAL 2 0 

Technological 

Does the person in charge have the knowledge to develop 

the project? 

YES  

Are there going to be resources to implement the project 

correctly? 

YES  

TOTAL 2 0 

 

 

1.16. Selected Problem and Research Line 

 The Instituto Nacional de Educación Básica 14 de Julio de 1789 has deficiencies in the 

English class, especially related to the resources available for the learning process. According 

to the results from the diagnosis phase, nine deficiencies were identified that are affecting the 

teaching-learning process.  
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 The prioritization matrix was filled out with the objective of finding a problem and 

implementation of a possible solution. These factors were analyzed in detail, and a score was 

assigned to them to determine as a research line: how the access to different resources is crucial 

in order to get better results in the English class learning process at the Instituto Nacional de 

Educación Básica 14 de Julio de 1789. 

Therefore, the selected problems were the absence of a syllabus for the English class, the 

inexistence of printed material, besides the English books, such as magazines, posters, or 

flashcards, as well as the unavailability of internet or technology for the English course. 

1.17. Selected Solution 

Taking into consideration the results from the feasibility, viability, and desirability 

analysis, the selected solutions are:  

To elaborate the syllabus for the English course for 8th grade. Which will provide the 

teacher with the elements to use it as a base for the other grades. 

To elaborate a resource guide to provide the teacher with various materials that will be 

available to help the development of the students listening, reading, writing, and speaking 

skills, all these resources are intended to be used by the teacher during the teaching-learning 

process of the English language. This will be based on the content for the 8th grade, may be 

an example for the teacher for the other grades, and may be used for the contents that are shared 

if applicable.  

To donate a speaker and a USB memory has been considered. This action is meant to bring 

technology into the institution, providing a different experience for both students and teacher 

during the English class by making use of a variety of listening materials. 
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Chapter 2 

Theoretical Framework 

  The importance of action research relies not only on the implementation and execution of 

a project based on the selected problem and solution from the beneficiary institution but also on 

the development of a theoretical framework including all the key elements for the process and 

defining the most relevant variables of study that support the design of the project, being this: ”To 

elaborate the syllabus for the English course for 8th grade, which will provide the teacher with the 

elements to use as a base for the other grades, to elaborate a resource guide to provide the teacher 

with different materials that will be available to help the development of the students listening, 

reading, writing, and speaking skills; all these resources are intended to be used by the teacher 

during the teaching-learning process of the English language. This will be based on the content for 

the 8th grade and may be an example for the teacher for the other grades and be used for the 

contents that are shared, if applicable. And finally, the donation of a speaker and a USB memory 

has been considered. This action is meant to bring technology into the institution, providing a 

different experience for both students and teachers during the English class by making use of a 

variety of listening materials.” 

 On the other hand, it also considers the line of research established: how access to different 

resources is crucial in order to get better results in the English class learning process at the Instituto 

Nacional de Educación Básica 14 de Julio de 1789. 

 Therefore, this will be the information taken into consideration for the development of the 

theoretical framework for the present project.  
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2.1. Definitions 

According to the previous information, the following definitions have been selected for the 

development of the theoretical framework. 

2.1.1. English Language 

 According to the Cambridge dictionary, it refers to the language spoken in the United 

Kingdom and the United States, as well as in many other countries around the world. (Cambridge 

Dictionary, 2023). 

 Harmer, in How to Teach English, makes three distinctions related to the English language 

in the learning context, including: 

a. English as a Foreign Language. Mostly, when the person learns it, they are able to use it 

for traveling and communicating with other people from different countries who also use 

this language as a common language.  

b. English as a Second Language. In this case, it refers to when students are usually living 

in the target-language community, in which context it may be needed the learning of a 

variety related to that specific community, including the way of living, traditions, among 

others.  

c. English for Speakers of Other Languages. Which may be used to describe both of the 

previous ones, English as a Foreign Language and also English as a Second Language.  

2.1.2. Syllabus 

In language teaching, "input" refers to the linguistic content of a course. It seems logical 

to assume that before we can teach a language, we need to decide what linguistic content 
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to teach. Once content has been selected it then needs to be organized into teachable and 

learnable units as well as arranged in a rational sequence. The result is a syllabus. 

(Richards, 2013, p. 6) 

2.1.2.1. Types of Syllabi  

 According to Krahnke (1987), there are many types of syllabi, even though, in practice, 

normally two or more are combined. Some of them are: 

a. Structural or Formal Syllabus. This includes a collection of structures and forms, usually 

related to grammar of the language that is being taught. For example, verbs, statements, 

questions, etc.  

b. Notional or Functional Syllabus. In this case, it is based on a collection of the functions, 

as requesting and promising, or notions, as comparison and size, that are carried out when 

using a certain language.  

c. Situational Syllabus. This one includes a collection of situations that can be real or 

fictional, in which the language occurs. It has the purpose of teaching the language that 

occurs in different situations. Some situations may be: going shopping, going to the 

movies, work interviews, among others.  

d. Skill-based Syllabus. This type of syllabus is based on a collection of abilities that may be 

useful when using the language. This includes: linguistic competencies like pronunciation 

and vocabulary, as well as listening to spoken language, writing paragraphs in a logical 

manner, being able to express themselves orally, reading texts, understanding the main 

ideas of it, among others. The purpose of this syllabus is to learn the specific language skill 

and also developing other competencies related to the language.  
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e. Task-based Syllabus. One characteristic of this type of syllabus, as in the content-based 

syllabus, is that teaching is not organized around linguistic features of the language, but 

related to another organizing principle. The content of this syllabus is a series of activities 

that students would have to develop in the language they are learning. Therefore, language 

learning depends on task performance. It aims to provide the resources necessary to 

complete a task successfully. Some examples of tasks may be: applying for a job, preparing 

a paper for another course, etc.  

f. Content-based Syllabus. This syllabus is based on the objective of teaching some content 

using the language that students are learning. It is not really a language syllabus. Therefore, 

students are simultaneously learners of a specific content and also language learners.  

2.1.3. Teacher 

 According to the Cambridge Dictionary (2023), a teacher is “someone whose job is to teach 

in a school or college”.  

 On the other hand, we can distinguish the differences between teachers in terms of their 

personalities, intelligence, knowledge, and experience, for example. Harmer, in How to Teach 

English, expresses that this profession can be differentiated from others in the fact that we become 

different people when we are facing the class; he remarks, “when we are at work is especially 

important.” (Harmer, 2007, p. 23-24) 

2.1.3.1. Teacher Roles 

 According to Harmer (2007), the art of teaching includes the ability to adopt various roles 

in the class: 
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a. Controller. Like when they stand in front of the class and dictate. They are the focus of 

attention.  

b. Prompters. When they encourage students and push them to achieve more.  

c. Feedback Providers or Assessors. As when they evaluate the students' performance and 

recognize and tell them how well they have done.  

d. Resource. To provide language information and when students need to consult.  

e. Tutor. Being an advisor, acting to what the student does and also advising them on what 

to do next.  (Harmer, 2007) 

2.1.4. Student  

According to the Oxford Learner´s Dictionary (2023), this term refers to a “person who is 

studying at a university or college”.  

2.1.5. Resource 

 According to the Merriam-Webster Dictionary (2022), the word resource means “a source 

of supply or support: an available means —usually used in plural. It also provides the definition 

of  “a source of information or expertise”, which is closely related to the resources that can be used 

when teaching a language, such as books, flashcards, among others, that can improve and facilitate 

the teaching-learning process. 

2.1.6. Guide 

 A guide is a book that gives you information or instructions to help you do or understand 

something. (Collins English Dictionary, 2023) 
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2.1.7. Skill 

Skill is the knowledge and ability that enable you to do something well. (Collins English 

Dictionary, 2023) 

According to Brown (2015), when talking about English language teaching, it is possible 

to identify four skills, which include: listening, speaking, reading, and writing. 

2.1.7.1. Listening 

 The listening skill is related to the ability students have to understand what people say, 

either face to face, on TV, social media, radio, theaters, cinema, etc. Therefore, developing these 

skills is crucial, as it helps students have better pronunciation. The more they hear and understand, 

the more they will be able to absorb the language. (Harmer, 2007) 

“Students need to be able to listen to a variety of things in a number of different ways.” 

(Harmer, 2007, p. 135) 

According to Harmer (2007), there are six listening principles: 

a. Encourage students to listen as often and as much as possible.  This will allow students 

to get better at listening, understanding, and using the language appropriately.   

b. Help students prepare to listen. For this to happen, they will need to look at images, discuss 

the topic, and previously read questions. This will allow them to predict what is coming 

next.  

c. Once may not be enough. It is important that students have the opportunity for repetition 

to clarify anything that was not captured in the first listening experience.  
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d. Encourage students to respond to the content of listening, not just to the language. 

Asking for their opinions on topics, seeing if they understood the meaning or found it 

interesting, will also be an enriching experience.  

e. Different listening stages demand different listening tasks. In this case, it will be 

necessary to assign different tasks for different stages in the listening process. The first 

listening may be useful to get the general idea, and the later listening may be focused on 

the details, language use, and pronunciation.  

f. Good teachers exploit listening texts to the full. This consists of taking the most benefit 

from the listening activity and profiting from it for all the possible applications.  

2.1.7.2. Reading 

 This is the ability needed when reading texts for different purposes, such as for their careers 

or even for pleasure. This skill is useful for language acquisition. When a student understands what 

they are reading, they will be able to read more and get better at it.  

2.1.7.2.1. Kinds of Reading 

a. Extensive Reading. This type of reading is normally done away from the classroom, it is 

when students read for pleasure. 

b. Intensive Reading. It usually happens in the classroom, and it has a specific purpose. It 

usually goes along with study activities. (Harmer, 2007) 

According to Harmer (2007), there are six listening principles: 

a. Encourage students to read as often and as much as possible. Teachers must encourage 

students to read, especially extensively. The more they do it, the more they will become 

better at it.  
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b. Students need to be engaged with what they are reading. It is very important to get 

students to enjoy and engage in the reading activity.  

c. Encouraging students to respond to the content of a text (and explore their feelings about 

it), not just concentrate on its construction. The structures and formal uses of language 

are as important as the meaning of the text read. Teachers must try to encourage students 

to express their feelings regarding the topic, especially with extensive reading.  

d. Prediction is a major factor in reading. Teachers must profit before reading to provide 

hints to students so they can predict what will happen in the reading, what is it about, etc. 

It can be done by showing them the cover of the book, reading the headline, among others.  

e. Match the task to the topic when using intensive reading texts. In this matter, choosing 

tasks is very important, such as the right questions and activities related to reading, to 

maximize its benefits. Also, it is crucial to take into consideration the level, the topic of the 

text, its linguistics, and other facts related to the group of students.  

f. Good teachers exploit reading texts to the full. To achieve this, teachers must integrate 

the reading text into interesting lesson sequences, for example, by promoting discussion of 

the topic and additional tasks, trying to bring text to life.  

2.1.7.3. Writing 

 This skill is related to what students are able to produce in a written way. This provides the 

students with the opportunity to think more, as they have more time than when they have a 

spontaneous conversation, for example. This allows them to process language, or, in other words, 

to think about the language. 

 As Harmer (2007) describes, we can distinguish two types of writing: 
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a. Writing for learning. This can be helpful to support what students are learning, and help 

them practice what they have been studying. 

b. Writing for writing. Especially used to promote the student's skills as writers.  

2.1.7.4. Speaking 

 This skill is related to the ability students have to express themselves orally. It is one of the 

more challenging ones; nevertheless, it is meaningful, as it provides rehearsal opportunities in a 

safe place (the classroom), where students have the chance to practice what they have learned and 

receive the necessary feedback. (Harmer, 2007) 

2.1.7.5. Teaching Language 

 According to Harmer (2007), teaching a language is both a science and an art. Considered 

a science due to the need to look for the best manners to have students understand and also due to 

the changes and evolution of language, taking into consideration the technical skills teachers must 

have.  

 On the other hand, it is also considered an art, as it involves developing a relationship 

between teacher and students. Rapport is an essential part of the teaching-learning process.  

2.1.7.6. Learning 

“Learning is a conscious process where separate items from the language are studied and 

practised in turn.” (Harmer 2007, p. 47) 
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2.1.7.7. Acquisition 

 “The former is subconscious and anxiety free.” “Krashen, among others, suggested that 

teachers should concentrate on acquisition rather than learning and that the role of the language 

teacher should be to provide the right kind of language exposure, namely comprehensible input 

(that is, language that the students understand more or less, even if it is a bit above their own level 

of production). (Harmer 2007, p. 47) 

2.1.7.8. Process 

According to the Cambridge dictionary (2023), it is “a series of actions that you take in 

order to achieve a result.” 

2.1.7.9. Technology 

“The application of scientific knowledge to the practical aims of human life, or, as it is 

sometimes phrased, to the change and manipulation of the human environment.” (Britannica, The 

Editors of Encyclopaedia. "technology", 2023) 

2.2. Approaches 

 According to the subject matter of the present research, the following approaches have 

been considered: 

2.2.1. Research Report 

 According to the Formplus Blog (2020), “a research report is a well-crafted document that 

outlines the processes, data, and findings of a systematic investigation. It is an important document 
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that serves as a first-hand account of the research process, and it is typically considered an 

objective and accurate source of information.” 

2.2.2. The Creation of a Resource Guide and Syllabus 

 A resource guide is a book/guide with a compilation of materials and resources to support 

the teaching process that will be complemented with a syllabus with the contents to be covered for 

the 8th grade, in the English class, at the Instituto Nacional de Educación Básica 14 de Julio de 

1789. 

2.3. Principles 

 According to Laerd Dissertation (2012), there are some ethical principles that need to be 

considered when doing undergraduate and master's level research. Some of them are: 

2.3.1. Minimizing the Risk of Harm. 

 It is related to being careful with no causing discomfort in all the participants. 

2.3.2. Obtaining Informed Consent.  

This means that the participants in the research have to be aware that they are part of it and 

what will be required of them.  

2.3.3. Protecting Anonymity and Confidentiality.  

This is especially important if the information provided is sensitive or private. In such 

cases, if needed, the researcher will have to be careful with holding the information in confidence 

to avoid any possible issues.  
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2.3.4. Avoiding Deceptive Practices.  

There are some cases in which the researcher has to develop the research without revealing 

their identity or the purpose of the research. This can be the case when it involves observation.  

2.3.5. Providing the Right to Withdraw.  

It is important to let participants withdraw if necessary or desired at any stage of the 

research without being pressured or forced to continue. 

2.4. Methods 

To comply with the objective of this research, the following methods have been selected:  

2.4.1. Action Research 

Action research combines theory and practice (and researchers and practitioners) through 

change and reflection in an immediate problematic situation within a mutually acceptable 

ethical framework. Action research is an iterative process involving researchers and 

practitioners acting together on a particular cycle of activities, including problem diagnosis, 

action intervention, and reflective learning. (Avison et. Al, 1999) 

2.4.2. Qualitative Research 

“Qualitative research focuses in understanding a research query as a humanistic or 

idealistic approach.” (Pathak et. Al, 2013, p. 192) 

“Qualitative method is used to understand people’s beliefs, experiences, attitudes, 

behavior, and interactions. It generates non-numerical data. The integration of qualitative research 
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into intervention studies is a research strategy that is gaining increased attention across 

disciplines.” (Pathak et. Al, 2013, p. 192) 

2.4.3. Quantitative Research 

“Quantitative approach is a more reliable method as it is based upon numeric and methods 

that can be made objectively and propagated by other researchers.”  (Pathak et. Al, 2013) 

2.5. Techniques 

 In order to complete the present research project, it is necessary to use the following 

techniques.  

2.5.1. Research Techniques 

According to Hassan (2022), research techniques include methods, processes, and tools 

that are used for collecting, analyzing, and interpreting data to be able to answer the research 

questions. Some of these techniques include:  

2.5.2. Interview  

“Interviews are another technique used in research, and they can be conducted in person or 

over the phone. They are often used to gather in-depth information about an individual’s 

experiences or opinions. For example, a researcher might conduct interviews with cancer patients 

to learn more about their experiences with treatment. (Hassan, 2022) 

2.5.3. Survey 

“This is a quantitative research technique that involves collecting data through 

questionnaires or interviews to gather information from a large group of people.” (Hassan, 2022) 
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Chapter 3 

Project Profile 

3.1. General Aspects of the Project 

3.1.1. Name of the Project 

Resource Guide and Syllabus for Teaching the English Course to Eighth Grade Students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789.  

3.1.2. Problem Statement  

 The English course is part of the mandatory classes included in secondary education 

nationwide; nevertheless, in the public sector, the time and resources available for it are, most of 

the time, not enough. Therefore, teachers have to struggle with many deficiencies.  

 At Instituto Nacional de Educación Básica 14 de Julio de 1789, there is only one teacher 

in charge of teaching the English course for the three grades, 7th, 8th, and 9th. The availability of 

resources is very limited, including boards, markers, and the books Side by Side 1A, 1B, and 2A, 

respectively. It is also important to mention that there are only three weekly periods of 30 minutes 

each for this course.  

 As the research has shown, there is no Syllabus for the English course, and there is a lack 

of resources available that could allow for better results and an improvement in the teaching-

learning process.  

 The creation of a syllabus and a Resource guide for the 8th grade, as well as the donation 

of a speaker and USB for the English course, aims to facilitate and improve the teaching-learning 
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process at the beneficiary institution while also being an example that can be replicated for the 

other grades.  

3.1.3. Location  

Instituto Nacional de Educación Básica 14 de Julio de 1789, at 4a avenida 10-82 zona 21, 

colonia Bello Horizonte, Guatemala, Guatemala. 

3.1.4. Executing Unit 

The Professional Supervised practice´s student will be the executing unit from the present 

project.  

3.1.5. Project Type 

This project responds to the characteristics of a product project, designing, creating, presenting, 

and implementing a Resource Guide and Syllabus for Teaching the English Course to Eighth Grade 

students from the Instituto Nacional de Educación Básica, 14 de Julio de 1789. (Speaker and USB 

donations are included as part of technology implementation.) 

3.2. Project Description  

 The present project has been conceived in three parts that would include: 

The elaboration of the syllabus for the English course for eighth grade will provide the 

teacher with the elements to use as a base for the other grades.  

The elaboration of a resource guide to provide the teacher with different materials that will 

be available to help the development of the students listening, reading, writing, and speaking skills; 

all these resources are intended to be used by the teacher during the teaching-learning process of 
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the English language. This will be based on the content for the eighth grade and may be an example 

for the teacher for the other grades and be used for the contents that are shared, if applicable.  

Finally, the donation of a speaker and a USB memory has been considered. This action is 

meant to bring technology into the institution, providing a different experience for both students 

and teachers during the English class by making use of a variety of listening materials. 

3.3. Project Justification  

The English language is one of the main tools that help people succeed and have better 

professional and personal opportunities worldwide, no matter the field. Nevertheless, in 

Guatemala, especially in the public sector, the English course does not have the relevance it should, 

and there is a limited amount of time aimed at the teaching-learning process of this course, as well 

as limited resources. This situation is not different at Instituto Nacional de Educación Básica 14 

de Julio de 1789, located in zone 21, where the institution has only one English teacher in charge 

of nine junior high sections from seventh to ninth grade.  

The limited resources and time to carry out the teaching-learning process properly, 

represent a difficulty for the teacher to perform a dynamic class; these lacks end up affecting all 

the students, who have a low level of English and who cannot take advantage of the English course. 

Therefore, in order to contribute to a successful teaching-learning process, it is necessary to 

elaborate a syllabus for the English course and a resource guide to provide the teacher with 

different materials that will be available to help the development of the students listening, reading, 

writing, and speaking skills; all these resources are intended to be used by the teacher during the 

teaching-learning process of the English language. This guide for the English course represents an 

important tool that will provide the teacher with a variety of materials adapted to the content 
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covered during the school year, in order to make the English course more interesting and efficient. 

Additionally, the donation of a speaker and a USB memory has been considered. This action is 

meant to bring technology into the institution, providing a different experience for both students 

and teacher during the English class by making use of a variety of listening materials. 

3.4. Project Objectives 

3.4.1. General Objective 

To provide the Instituto Nacional de Educación Básica 14 de Julio de 1789 with a syllabus 

and resource guide containing a compilation of diverse and useful didactic resources specific to 

teaching students in the eighth grade so that the teaching-learning process of the English course 

can be improved.  

3.4.2. Specific Objectives 

● To summarize the contents and create the syllabus for the English course to be used 

in eighth grade.  

● To provide useful materials to improve the teaching-learning process of the English 

course for students in eighth grade.  

● To gather and classify the materials according to the institutional needs for the 

resource guide to fulfill them in an effective manner.  

● To design and create the Resource guide with the collected materials to provide the 

institution and the English course with additional resources to improve the 

teaching-learning experience and process. 

● To find the financial resources for the speaker and USB that will be donated to the 

institution.  
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3.5. Goal  

 According to what has been previously exposed, as in many other public institutions, the 

English course at Instituto Nacional de Educación Básica 14 de Julio de 1789 does not have many 

resources for the teaching-learning process, which makes it difficult for students to improve in the 

different skills needed to master the English language, which can provide them with many 

opportunities in their lives, both in the professional and personal fields.  

 This project aims to provide a syllabus as a guide for the English course and also a Resource 

guide with different materials and activities to complement the class and provide better results in 

the teaching-learning process. As this will be designed for the eighth grade, it will also be an 

example that can be applied to other grades according to their specific contents.  

 On the other hand, the donation of the speaker and USB will allow the English teacher to 

use this technology to implement listening activities and have access to other materials to make 

the English course more dynamic and effective.  

3.6. Beneficiaries 

 The beneficiaries of the project will be: 

3.6.1. Direct 

 Students from the eighth grade at the Instituto Nacional de Educación Básica, 14 de Julio 

de 1789. The English teacher from the Instituto Nacional de Educación Básica, 14 de Julio de 

1789. 
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3.6.2. Indirect 

Students from 7th and 9th grades from the Instituto Nacional de Educación Básica 14 de 

Julio de 1789 will be indirect beneficiaries, as the resource guide and syllabus will be examples 

for the English teacher to implement in the other grades, as well as some material to use in the 

English class. In the case of the speaker and USB, they can also be used to implement technology 

in the class.  

3.7. Sources of Funding and Budget 

 The Professional Supervised Practice student will provide the funds for the implementation 

of the project. The budget will be distributed as follows:  

Table 4 

Project´s funding description 

Item Description Cost 

Speaker Bluetooth speaker with USB port Q.180.00 

USB memory USB memory, 64 Gb Q100.00 

Resource Guide and 

materials 

Resource guide and materials, such as: 

flashcards, worksheets, audios, etc.  

Q.300.00   

Internet Claro’s internet service Q.300.00 

Electricity Electricity service Q.300.00 

TOTAL Q.1,180.00 

 

3.8. Timetable and Project Implementation  

The activities for the present project will be implemented as follows: 
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Table 5 

Project profile outline 

 
No. 

 

Activity 

July 

w.1 w.2 w.3 w.4 

1. Syllabus creation     

2. Resource guide Design     

3. List of activities and materials for the 

guide 

    

4. Creation of Resource guide and 

materials (including flashcards, 

worksheets, audios, etc.) 

    

5.  Approval/corrections to syllabus, 

resource guide and materials 

    

6. Corrections delivery     

7. Final approval/validation of the 

Syllabus, Resource guide and 

materials 

    

8. Continuity plan elaboration     

 

3.9. Resources 

The following resources will be necessary for the project's implementation: 



47 
 

3.9.1. Human Resources 

3.9.1.1. The Professional Supervised Practice’s Student. The person in charge of the 

process will be the Professional Supervised Practice’s Student, who will gather 

information, design, and present the Syllabus and resource guide.  

3.9.1.2. The Professional Supervised Practice’s Student Adviser. Who will guide and 

provide advice during the whole process.  

3.9.1.3. Institutional Authorities. They will authorize the student to have access to 

information from the institution, provide relevant information, and be the link between 

the student and the English teacher.  

3.9.1.4. The English Teacher. She will provide the relevant information regarding the 

English course, content, etc.  

3.9.2. Material Resources 

3.9.2.1. The Computer. This tool will be indispensable to the creation of the Syllabus, the 

Resource guide, and the collection and creation of materials.  

3.9.2.2. Design Programs and Tools. For the design of the resource guide and material, as 

well as web pages and others from where the materials will be collected.  

3.9.2.3. Electricity. Energy is needed for the use of the computer and for everything to 

work correctly. 

3.9.2.4. Internet. A computer network is needed to send information, have meetings, work 

on reports, and keep communication going at different times.   
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3.9.3. Physical Resources 

3.9.3.1. Students’ House. This will be the place with access to electricity and internet 

services, where the project will be made. The collection of materials, the design of the 

Resource guide, the creation of the Syllabus, and all the activities needed to complete the 

project. This is the place where the electricity and internet will be available.   

3.9.4. Financial Resources 

All the expenses needed for the Professional Supervised practice project will be borne by 

the student, including the printed materials that will be provided, the resource guide, the 

speaker, and the USB memory.  
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Chapter 4 

Project Implementation 

4.1. Activities and Results 

For the development of the Supervised Practice project, the following activities were 

performed, and the results of these activities are described in the following table: 

Table 6 

Activities and Results 

No. Activities Results 

1. Profile design The profile was designed to describe how the 

project would be executed.  

2. Profile authorization Once the profile design was completed, it was 

presented to the Adviser, M. A. Ricardo Sosa 

who provided the observations and corrections 

needed.  

3. Plan profile corrections According to the observations received, the 

corrections were made. The profile was 

reviewed again, and it was finally approved.  
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4. Syllabus creation According to the information provided by the 

English Teacher, the book Side by Side 1B, 

used in 8th grade for the English course, and 

also taking into consideration the CNB, the 

Syllabus was created.  

5.  Resource Guide, material creation, 

and resources gathering.  

According to the topics in the syllabus and the 

needs of the institution, the materials were 

created, and the different resources were 

gathered.  

6. Resource Guide design Canva was the online design platform selected 

for the design of materials and also for the 

Resource Guide design.  

7. Resource Guide creation With all the materials created and gathered, the 

Resource guide was designed, and links were 

added to it, to access all the resources.  

8. Syllabus and Resource guide 

revision 

Syllabus and Resource Guide were presented to 

the Adviser, M. A. Ricardo Sosa, who provided 

the feedback and corrections needed to both.  
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9. Syllabus and Resource guide 

corrections 

According to the observations received, the 

corrections were made. The Syllabus and 

Resource Guide were reviewed again by the 

Adviser, M. A. Ricardo Sosa, and they were 

finally approved.  

10. Continuity plan elaboration In order to provide the institution with a guide 

to continue with this project in the coming 

years, a continuity plan was created. 

11. Presentation, socialization and 

validation of the Syllabus and 

Resource Guide  

The Syllabus and Resource Guide were 

presented and socialized to the Institutional 

authorities and the English Teacher, and a copy 

of them was delivered in printed form, as well 

as all the printed materials, such as worksheets 

and flashcards, this, for them to validate the 

material. 

12. Speaker and USB Memory delivery Along with the Syllabus and Resource guide, a 

Speaker and a USB Memory with all the digital 

files from the materials, resources, and 

Resource Guide were delivered to the 

institution.  
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13. Evaluation of the Syllabus and 

Resource Guide 

With the aid of a checklist, the Adviser 

evaluated the Syllabus and Resource Guide to 

examine if the objectives were accomplished.  

 

4.2. Products and Achievements 

 The products from the Supervised Practice project are described in the following table: 

Table 7 

Products and Achievements 

No. Products Achievements 

1. Syllabus for English course for the 

8th grade from Instituto Nacional 

de Educación Básica 14 de Julio de 

1789 

The Syllabus includes the general information 

from the institution, the student´s profile, the 

course description, and the contents to cover, 

from unit 9 to 17, as well as the competencies 

and achievement indicators, based on the book 

Side by Side 1B and the CNB. With this, the 

teacher will have structured content and 

defined objectives to accomplish at every stage 

of the teaching-learning process during the 

year. 
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2. Resource Guide and Syllabus for 

Teaching the English Course to 

Eighth Grade Students from the 

Instituto Nacional de Educación 

Básica, 14 de Julio de 1789. 

This Resource Guide provides different 

materials to help the development of the 

students' listening, reading, writing, and 

speaking skills.  All the resources included will 

be helpful tools for the teacher during the 

teaching-learning process of the English 

language. This guide was based on the content 

for the 8th grade and may be an example for the 

teacher for the other grades and be used for the 

contents that are shared, if applicable.  

3. Speaker and USB donation These two donations will bring technology into 

the institution for the English course, providing 

a different experience for both students and the 

teacher during the English class by making use 

of a variety of listening materials. The USB 

memory will have all the digital files for the 

teacher to have access to them, according to 

their needs.  
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Figure 3 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, front page 
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Figure 4 

Resource Guide for Teaching the English Course to eighth grade students from the Instituto 

Nacional de Educación Básica, 14 de Julio de 1789, presentation 
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Figure 5 

Resource Guide for Teaching the English Course to eighth grade students from the Instituto 

Nacional de Educación Básica, 14 de Julio de 1789, index 
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Figure 6 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus presentation page 
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Figure 7 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, General 

Information 
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Figure 8 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 8 
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Figure 9 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 9 
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Figure 10 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 10 
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Figure 11 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 11 
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Figure 12 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 12 
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Figure 13 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 13 
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Figure 14 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 14 
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Figure 15 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 15 
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Figure 16 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 16 
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Figure 17 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 17 
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Figure 18 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Syllabus, page 18 
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Figure 19 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 9, page 19 
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Figure 20 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 9, page 20 
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Figure 21 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 10, p. 21 
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Figure 22 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 10, p. 22
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Figure 23 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 11, p. 23
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Figure 24 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 11, p. 24 
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Figure 25 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 12, p. 25 
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Figure 26 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 12, p. 26
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Figure 27 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 13, p. 27 
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Figure 28 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 13, p. 28 
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Figure 29 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 14, p. 29 
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Figure 30 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 14, p. 30 
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Figure 31 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 15, p. 31 
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Figure 32 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 15, p. 32 
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Figure 33 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 16, p. 33 
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Figure 34 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 16, p. 34 
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Figure 35 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 17, p. 35 
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Figure 36 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Resources Unit 17, p. 36 
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Figure 37 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Additional Resources, 

page 37 
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Figure 38 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, Additional Resources, 

page 38 
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Figure 39 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, References, page 39 
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Figure 40 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, References, page 40 
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Figure 41 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, References, page 41 
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Figure 42 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, References, page 42 
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Figure 43 

Resource Guide and Syllabus for Teaching the English Course to eighth grade students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, back cover 
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4.3. Sustainability and Continuity 

 The continuity of the project will be possible if the beneficiary institution, through the 

English teacher, implements the use of the Syllabus, resource guide, materials, and different 

resources provided, as well as the speaker and the USB that were donated to the school as part of 

the PSP project.  

 All these materials will be useful for the coming years, especially for the 8th grade students; 

therefore, this will allow sustainability and continuity. 

 On the other hand, to provide continuity and complement the project for the other grades 

(7th and 9th), it is recommended to engage other students from Sección de Idiomas, Departamento 

de Letras, Facultad de Humanidades, de la Universidad de San Carlos de Guatemala who are 

looking for opportunities where to implement their PSP projects so they can work the same project 

for other grades. Another opportunity for the continuity can be through PEM students’ Supervised 

Practice project, taking into consideration the previous experience, Syllabus, Resource guide, and 

materials already existent for the 8th grade in that institution.  

  



96 
 

Chapter 5 

Project Evaluation 

5.1. Diagnostic’s Evaluation 

The instruments selected for the diagnostic evaluation were the rating scale to determine if 

the objectives of this chapter were reached and a checklist to establish if the activities were 

completed accordingly.  

According to the rating scale, it was determined that the techniques, methods, and 

instruments used to collect the information were correctly established. It also showed that the 

information was collected and classified to establish the lacks and problems of the institution in 

the English course.  

On the other hand, according to the evaluation, the problems and the desirability, viability, 

and feasibility of the solutions were correctly determined. 

And finally, with the information gathered from the diagnosis, the possible solutions for 

each problem were found and proposed.  

Further, with the application of the checklist during this phase, it was possible to confirm 

that the beneficiary institution was successfully identified and the contacts were made and 

concretized through the letter request, in which the institutional principal signed accepting the 

implementation of the Supervised practice project in the Instituto Nacional de Educación Básica 

14 de Julio de 1789. 

Also, through the interview with the principal and the survey completed by the English 

teacher, general information from the institution was obtained which allowed to establish the 

general and specific objectives according to the institutional needs and their prioritization.  
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On the other hand, the resources were established for the project implementation, according 

to the information previously gathered and analyzed.  

Also, the checklist allowed to establish that the viability, feasibility, and desirability 

analysis were completed during the diagnosis. As a result of all the data collected during this phase, 

it was possible to design and create a project to satisfactorily fulfill the institutional needs for the 

English course and to leave material and resources to support the teaching-learning process. 

5.2. Theoretical Framework Evaluation 

 For the evaluation of this chapter, the instruments selected were the rating scale and a 

checklist.  

 Through the rating scale, the adviser, M. A. Ricardo Sosa, was able to determine that the 

definitions, approaches, principles, methodologies, and techniques needed to provide support for 

the present project were completed successfully. 

 Another aspect established was that the online sources and trusted printed literature useful 

to get the information necessary to support the problem and solution were found and allowed to 

create a well-founded theoretical framework, taking into account all the necessary information for 

this project. 

 Furthermore, with the use of the checklist, it was demonstrated that all the aspects of this 

chapter were properly covered, and the information gathered was related to the needs of the 

project’s line of research. 

 Finally, it was also confirmed that the references and citations were correctly made. 
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5.3. Project Profile’s Evaluation 

 In regards to the project profile´s evaluation, it was made with the help of a checklist to 

establish that the activities of this chapter were all successfully completed.  

 Through the application of this checklist, it was determined that the project profile was 

correctly designed, and the name was defined accordingly, as well as the project type.  

Also, the evaluation allowed to determine that the objectives of the project profile were 

determined and the direct and indirect beneficiaries of the project were determined. Besides, the 

goal that was going to be achieved was also established, and according to the needs and resources, 

the proposal for the project's budget was made. 

On the other hand, all the information that was previously collected left the opportunity to 

present a project to fulfill the institutional needs and be useful and coherent to them.  

All these aspects were proven to be taken into account and completed through the 

evaluation made by the adviser.  

5.4. Product Evaluation 

The resource guide, syllabus, materials, and resources were all shared with the English 

teacher for their respective validation before proceeding to the printing of all the documents.  

On the other hand, for the product evaluation, the adviser used a checklist in which he 

confirmed that the Resource Guide and Syllabus for Teaching the English Course to Eighth Grade 

Students from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, contained accurate 

information to provide the teachers with a useful resource to implement in the English course.  

Furthermore, it was established that the material collected and created is related to the 

topics to be taught to the eighth grade students from the Instituto Nacional de Educación Básica, 
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14 de Julio de 1789, it was well selected and designed in an organized and clear way to fulfill the 

institutional needs, covering all the units from 9 to 17 from the Side by Side 1B book.  

Additionally, the adviser was able to determine that the project was well designed and was 

implemented following the correct process, benefiting the institution, the principal, the teacher, 

and mainly the students.   

5.5. Project Implementation’s Evaluation 

 According to the checklist used to evaluate the implementation of the project, the project’s 

implementation plan was designed, including a list of all the activities related to the process of the 

project. 

 It was possible to determine the results of the activities held and the goal achievement. On 

the other hand, the products obtained during the Supervised Practice’s project were detailed, and 

the achievements of the project's products were presented. 

 Finally, the adviser was also able to determine that the project presentation was organized 

and delivered, as well as the final presentation. 

5.6. Final Evaluation 

 To conclude with the Supervised Practice evaluation, a general evaluation was done 

through a checklist that proved that an evaluation for each one of the chapters was made, ensuring 

that the tools were well selected according to the objectives to be achieved.  

 It is important to mention that the results from each chapter were successfully achieved 

and the tools were correctly selected. Therefore, there were no difficulties with the tools used for 

the evaluation process. 
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 Finally, it was concluded that the objectives match with the purpose of the Supervised 

Practice’s project, and all the suggestions and observations provided by the adviser through the 

whole process on each one of the chapters were applied to improve and have a better result with 

the Supervised Practice’s project.  
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Conclusions 

 

1. The syllabus created for eighth grade students from the Instituto Nacional de Educación 

Básica, 14 de Julio de 1789, contains general information from the institution, including 

the student´s profile, course description, competencies, achievement indicators, and a 

summarized distribution of content for the English course.  

2. The Resource Guide for Teaching the English Course to Eighth Grade Students from the 

Instituto Nacional de Educación Básica, 14 de Julio de 1789, provides a series of resources 

and material useful for English teachers to implement and improve the teaching-learning 

process.  

3. The material included in the resource guide was gathered and classified according to the 

institutional needs to fulfill them in an effective manner.  

4. The Resource Guide was designed and created with the collected materials to provide the 

institution and the English course with additional resources to improve the teaching-

learning experience and process. 

5. The financial resources were found for the donation of a speaker and USB, which will 

allow the English teacher to implement technology and new materials in the English 

course, which along with the Resource Guide and Syllabus for Teaching the English 

Course to Eighth Grade Students from the Instituto Nacional de Educación Básica, 14 de 

Julio de 1789, will benefit the experience in the teaching-learning process.  

6. A continuity plan was proposed to ensure the use and continuity from the present project 

by the use of the syllabus and resource guide provided for the eighth grade, as well as the 

possibility to implement it in the other grades by engaging other students from Sección de 

Idiomas, Departamento de Letras, Facultad de Humanidades, de la Universidad de San 
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Carlos de Guatemala who are looking for opportunities to implement their PSP projects or 

PEM students’ Supervised Practice project, taking into consideration the previous 

experience, Syllabus, Resource guide, and materials already existent for the 8th grade in 

that institution. 
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Recommendations 

 

1. Taking in consideration the necessities and priorities of the institution, English teachers 

must use and apply this guide and have it as a resource and a tool for the English class 

improvement. 

2. The English teacher should use the Resource Guide and Syllabus for Teaching the English 

Course to Eighth Grade Students from the Instituto Nacional de Educación Básica, 14 de 

Julio de 1789, during the year to implement and improve the teaching-learning process. 

3. The English teacher must profit from the material included in the resource guide to fulfill 

the course needs in an effective manner. 

4. The English teacher should use the Resource Guide with the additional resources included 

to improve the teaching-learning experience and process. 

5. The English teacher must profit from the speaker and USB memory, as well as the materials 

included, to implement technology and new materials in the English course and benefit 

from the experience in the teaching-learning process. 

6. Taking into consideration the previous experience, Syllabus, Resource Guide, and 

materials already existent for the 8th grade in that institution, it is essential to engage other 

students from Sección de Idiomas, Departamento de Letras, Facultad de Humanidades, 

from Universidad de San Carlos de Guatemala who are looking for opportunities to 

implement their PSP projects or PEM students’ Supervised Practice project, to ensure the 

continuity of this project in other grades. 
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Appendix A 

Diagnostic Plan 

1. Identification 

1.1. Beneficiary institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

     1.2. Location  

4a avenida 10-82 zona 21, colonia Bello Horizonte 

 

2. Objectives  

2.1. General Objective 

2.1.1. To find out the main lacks and needs of the Instituto de Educación Básica 

14 de Julio de 1789, in the English course, to be able to propose solutions to fill these lacks 

and needs.  
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     2.2. Specific Objective 

2.2.1. To choose the appropriate techniques, methods, and instruments to collect 

the information needed.  

2.2.2. To classify the lacks and prioritize them to be able to select the problem to 

be solved with this project.  

2.2.3. To analyze the lacks and needs, to define the problems, and to determine the 

desirability, viability, and feasibility of the solutions proposed.  

2.2.4. To propose possible solutions to the problems found. 

3. Justification  

The diagnostic is needed in order to establish the lacks and needs of the institution 

related to the English course. Getting in touch with the authorities from the institution and 

also with the responsible person from the English course will allow the possibility to have 

a general view of all the lacks and how to be able to propose a viable solution to them, and 

then, according to the prioritization, select the problem to be solved with the project of the 

Professional Supervised Practice.  

The diagnosis will allow the proper selection of the problem to be solved in order 

to take advantage of this project, according to the reality of the institution.  

4. Resources  

In order to perform the diagnosis, the following resources will be needed: 

     4.1. Human Resources 

a. The person in charge of the process will be the Professional Supervised Practice’s 

Student.  
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b. As an important part of the process, it will also be needed to have the support of the 

Professional Supervised Practice’s Student Adviser, who will guide and provide 

advice during the process.  

c. Institutional Authorities. They will authorize the student to have access to 

information from the institution, provide relevant information, and be the link 

between the student and the English teacher or teachers.  

d. English Teachers. They will provide the relevant information regarding the English 

course and the lacks they have regarding the teaching-learning process.  

     4.2. Material Resources 

a. The computer. This is a necessary tool for the development of the Professional 

Supervised Practice project, for making reports, collecting information in an 

organized way, and creating the instruments needed, etc.  

b. Electricity. Energy needed for the use of the computer and for everything to work 

correctly. 

c. Internet. A computer network is needed to send information, have meetings, work 

on reports, and keep communication going at different times.  

     4.3. Financial Resources 

The funds will be determined according to the lacks and also to the problem 

selected for the project.  

5. Techniques  

The diagnostic phase will be in person and also online, depending on the needs and 

access of the authorities, English teachers from the institution.  
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5.1. Survey 

5.1.1 Survey to the Teacher 

An online survey, using Google Forms, will be sent to the English teacher to collect 

relevant information regarding the context, reality, lacks, and needs of the institution, 

specifically for the English course, among other relevant information for the project.  

5.2. Interview 

5.2.1 Interview with the Principal  

An interview will be the technique used to gather institutional information such as 

mission, vision, objectives, organizational structure, resources, and general information 

needed.  

6. Timetable (including activities)  

The activities that will take place during the diagnostic are: 

 
No. 

 

Activity 

April May 

w.2 w.3 w.4 w. 1 w.2 w.3 

1. Identification of the beneficiary 

institution 

      

2. Request letter to the beneficiary 

institution 

      

3. Request approval from the beneficiary 

institution 

      

4. General information about the institution       

5. General and specific objectives       

6. Justification       
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7. Resources       

8. Techniques, Resources, and Methods       

9. Timetable       

10. Evaluation       

11. Survey and interview design       

12. Completion of the survey by the English 

teacher 

      

13. Interview with the Principal        

14. Instrument results (abstraction)       

15. List of lacks       

16. Analysis and prioritization of problems       

17. Analysis of viability, feasibility, and 

desirability 

      

 

Professional Supervised Practice student - Marina Cifuentes  

PSP adviser - M. A. Ricardo Sosa  

PSP adviser and PSP student  

Beneficiary Institution´s Principal - Licda. Irene Muñoz  

English Teacher - Sara Velásquez  

 

7. Evaluation  

All the planning phases will be evaluated by the Professional Supervised  

Practice’s adviser, who will approve the proposed instruments that were used, such as the 

survey. The adviser will also determine if the purpose was reached, in this case, finding 
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the lacks and problems of the selected institution through the information obtained. In 

order to evaluate the process, the rating scale will be used to determine if the objectives 

were completed and if the activities are being completed.  

7.1. Rating Scale 

 

 

No. 

 

 

Aspect 

Scale  

1 2 3 4 5 

1 To establish the techniques, methods, and instruments 

used to collect the information 

     

2 To classify the information collected to establish the 

lacks and problems  

     

3 To determine the problems and the desirability, viability, 

and feasibility analysis of the solutions 

     

4 To propose possible solutions for each problem found      

1=not achieved 5=greatly achieved 

7.2. Checklist 

No. Aspect Yes No Comments 

1 Beneficiary institution was identified    

2 Request letter was sent to the 

beneficiary institution 

   

3 The request was approved by the 

beneficiary institution  

   

4 General information about the 

institution was completed 

   

5 General and specific objectives were 

completed 

   

6 Justification was completed     

7 Resources were established    
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8 Techniques, methods, and instruments 

were selected  

   

9 Timetable was created    

10 Evaluation was proposed    

11 Survey was designed    

12 The survey was completed by the 

English teacher 

   

13 Abstraction from diagnostic 

instruments was completed 

   

14 The list of lacks was completed    

15 The analysis and prioritization of 

problems were completed  

   

16 The viability, feasibility, and 

desirability analysis were completed  
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Appendix B 

Teacher´s Survey 
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Appendix C 

Principal´s  Interview 

1. What is your name? / ¿Cuál es su nombre? 

Irene Paula Muñoz Perez 

2. How many years have you worked as the principal of this institution? / ¿Cuántos años ha 

trabajado como directora de esta institución? 

17 years / 17 años 

3. What is your profession? / ¿Cuál es su profesión? 

Licda. en Pedagogía en Administración Educativa y Derechos Humanos / Bachelor´s 

degree in Pedagogy in Educational Administration and Human Rights 

4. Could you share some information regarding the background of this institution? ¿Podría 

compartirme alguna información acerca de los antecedentes de esta institución? 

Historia del Instituto Nacional de  Educación Básica “14 de Julio de 1789” 

El acuerdo No. 1361 del Ministerio de Educación del 19 de septiembre de 1988 aparece la 

autorización de funcionamiento de este plantel y los nombramientos de dos catedráticos 

Enrique Chalí y José Alfredo Juárez, en el mes de octubre. No existía un edificio pero se 

empezó a reunir a niños de sexto grado para el grado de primero básico.  

Cuando los dos catedráticos querían tomar posesión para empezar a trabajar no encontraron 

ningún edificio, entonces, acudieron a la Supervisión de USIPE que está situada en la zona 

4, y la respuesta que le dieron a los dos profesores fue de que tomaran posesión acudir a 

cualquier Instituto; pero se inició repartiendo volantes a niños de sexto primaria.  

El acuerdo que está solicitando el Instituto funcionaba en la escuela Leónides Mencos de 

la Colonia Ciudad Real II, llegó el embajador de Francia a nombrar Instituto Nacional 
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Mixto de Educación Básica “14 de Julio de 1789”, con grandes ofrecimientos de un 

edificio, mobiliario, comodidades, áreas deportivas, salón de música, etc.;  hubo una fiesta 

amenizando la marimba de la policía nacional, pero lamentablemente jamás se cumplió 

dichos ofrecimientos.  

Posteriormente, fue pasando durante varios años, hasta que unos agujeros en el techo de la 

lámina provocaron la interrupción de las clases en el establecimiento. Poco a poco fueron 

llegando catedráticos, entre ellos, Olga Pantuj, David Cortez, Omiria Sanchinelly, entre 

otros.  

En función de director Carlos Chalí, y al llegar al establecimiento por medio de la profesora 

Omiria Sanchinelly de Ruiz gestionó ese terreno en donde se encuentra actualmente.  

Luego se trasladó a Guajitos en la Escuela de Párvulos Canadá, estando allí tres años. 

Después se quiso invadir la escuela, hoy en día la  Escuela de Párvulos República de 

Guatemala y no se pudo porque el guardián impidió el acceso. Bondadosamente la 

directora de la Escuela Oficial Mixta Nimajuyú “A” nos dio alojamiento durante 6 años y 

a partir del año 1998, 10 años después se trasladó donde actualmente funciona. En el año 

2003 se hizo el himno del Instituto Nacional de Educación Básica 14 de Julio 1789 siendo 

el autor de la letra música el profesor José Alfredo Juárez.  

Desde entonces cuenta con un nivel de prestigio y calidad educativa, por el índice de 

alumnos que cuenta el Instituto. Actualmente existen alrededor de 450 jóvenes inscritos, 

entre las edades de 13, 14, 15 años; así mismo se cuenta con 9 secciones, para los grados 

de primero, segundo y tercero básico, nivel medio. 
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A lo largo de este período se han destacado numerosos alumnos, entre los que se pueden 

mencionar Carlos Ruiz en deportes,  Elena Lemus en música; además ha participado en 

grupos corales, actuando en el Teatro Nacional.  

This information was taken from the document Historia del Instituto Nacional de 

Educación Básica “14 de Julio de 1789” provided by the Principal. 

5. What is the mission? / ¿Cuál es la misión? 

Somos una Institución Educativa con amplio prestigio en disciplina y formación 

Académica, desarrollando habilidades, científicas-humanísticas, con técnicas 

metodológicas innovadoras, consolidando valores morales éticos y fortaleciendo lo 

espiritual permitiendo una formación con excelencia.  

6. What is the vision? / ¿Cuál es la visión? 

Ser un Centro Educativo líder en la formación integral de los jóvenes, aplicando 

metodologías innovadoras, dando como resultado jóvenes críticos competentes para 

desempeñarse eficientemente y responder a las necesidades que la sociedad guatemalteca 

les ofrezca.  

7. What are the objectives? / ¿Cuáles son los objetivos? 

Realizar reuniones periódicas con el claustro de catedráticos para el control de rendimiento 

académico y disciplinario del alumno.  

1. Desarrollar actos cívicos y culturales de acuerdo a la calendarización.  

2. Celebrar reuniones con padres de familia cada 2 meses para informar de las 

evaluaciones de sus hijos.  

3. Apoyar visitas planificadas por maestros para el enriquecimiento de la cátedra.  

4. Desarrollar campañas de limpieza dentro del plantel y sus alrededores.  
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5. Concientizar al alumnado y personal del uso adecuado de las instalaciones del 

establecimiento. 

6. Revisión periódica del aseo personal del estudiante.  

7. Mejorar la calidad en el proceso didáctico en forma eficaz y ética.  

8. What is the organizational structure? / ¿Cuál es la estructura organizacional? 

 

9. What are the resources of the institution? / ¿Cuáles son los recursos de la institución? 

El INEB “14 de Julio de 1789”  cuenta con los siguientes recursos: 

• 9 clases 

• 1 cancha de básquetbol 

• 1 bodega 

• 2 baños (1 para estudiantes y otro para el personal) 

• 1 laboratorio de computación 
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• 1 sala de profesores 

Un total de 18 empleados, incluyendo: 

• 1 directora 

• 12 maestros (1 maestra de inglés)   

• 2 secretarias 

Fuente de recursos económicos: presupuesto gubernamental 

• Computadoras, impresora y mobiliario 

10. Regarding the English course, which do you think are the main challenges and the lacks 

for teaching this course? / En relación al curso de inglés, ¿cuáles cree que son los retos 

principales y carencias para enseñar este curso? 

Falta de recursos audiovisuales y equipo tecnificado.  

11. What are the resources available for teaching the English course? / ¿Cuáles son los recursos 

disponibles para el curso de inglés? 

Pizarra, cañonera, libros del docente.  

12. What is the economic level of students and their families? /  ¿Cuál es el nivel económico 

de los estudiantes y sus familias? Medio  

13. Do you know if students have access to the internet, computers, or smartphones in school 

and at home? ¿Sabe si los estudiantes tienen acceso a internet, computadora o teléfonos 

inteligentes dentro del establecimiento y en su hogar? 

La mayoría tiene acceso a estos recursos. 
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Appendix D 

Presentation and Interpretation of Results, Teacher´s Survey  

1. Data collected from the English teacher´s survey 

An online survey was made through Google Forms. This was answered by the 

English teacher from the Instituto Nacional de Educación Básica 14 de Julio de 1789, 

located at 4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala. 

The graphics and analysis from this survey are presented below: 

     1.1. Question 1 

The first question was to know if the English teacher graduated from this 

profession, to which she responded that she had not graduated as an English teacher.  

Figure 1 

Teacher’s preparation 
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1.2. Question 2 

According to the teacher’s response, she has a bachelor’s degree, which is positive 

for the institution as it allows her to have better preparation and more knowledge.  

Figure 2 

Educational level 

 

Nevertheless, in the question that complements the previous questions, she mentioned that 

she graduated as a bilingual secretary and Bachiller en Ciencias y Letras. 
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1.3. Question 3 

In regards to the teacher's English level, she selected the Advanced level.  

Figure 3 

English level 

 

1.4. Question 4 

What grades do you teach? / ¿Qué niveles enseña? 

For this question, the teacher confirmed she teaches at the Junior High level (7th, 

8th and 9th).  

1.5. Question 5 

How many sections does each grade have? / ¿Cuántas secciones tiene cada grado? 

For this question, the teacher confirmed there are three sections for each grade (7th, 

8th and 9th).  

  



131 
 

1.6. Question 6 

In regards to the English level of the students, she selected the Beginner level, 

which indicates that most of the students have very basic or no knowledge of the English 

language, which represents a challenge in the teaching-learning process.   

Figure 4 

English level from students 

 

1.7. Question 7 

What is the name of the books you use for each grade? *Please clarify if students 

also have access to the books or only the teacher / ¿Cuál es el nombre de los libros que 

utiliza para cada grado? *Por favor aclare si también los estudiantes tienen acceso a los 

libros o solo la maestra 

 For this question, she responded that the book is Side by Side and that students also 

use the book. (She clarified during our conversations that for 7th grade they use the 1A, 

8th grade 1B and for 9th grade, the 2A versions). 
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1.8. Question 8 

In regards to the quantity of students, there are between 46 and 50 students in each 

class, which can make it difficult to have personalized classes as there are many students. 

This can be a challenge to get and maintain the attention of students.    

Figure 5 

Quantity of students 

 

 

1.9. Question 9 

This question had the objective of knowing more about the challenges that the 

English teacher has had to face during the years she has worked in this field. According to 

her answers in the same average, the challenges have been the lack of resources, the low 

English level of the students, insufficient time for the course, and the lack of interest of the 

students in the English course.  
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Figure 5 

Challenges 

 

1.10. Question 10 

As per the teacher’s response, there is no syllabus or program for the English 

course.  

Figure 6 

Program for the English course 
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1.11. Question 11 

According to the response to this question, the institution does not provide any 

resources to teach the English course.  

Figure 7 

Resources provided 

 

1.12. Question 12 

This question complements the previous one, and in this one, the teacher provides 

further information in relation to the materials available for the English course, which are 

the English book, whiteboard, and markers.  
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Figure 8 

Available resources 

 

1.13. Question 13 

What resources do you use to teach the English course? Please describe, name of 

the books, CNB, etc. (you can include more than one if applies) / ¿Qué recursos utiliza para 

enseñar el curso de inglés? Por favor describa, nombre de los libros, CNB, etc. (puede 

incluir más de uno si aplica) 

The English teacher did not answer this question. 

1.14. Question 14 

According to the English teacher’s experience, the weakest areas are listening and 

speaking.  
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Figure 9 

Students’ weakest area  

 

1.15. Question 15 

According to the English teacher’s experience, the strongest areas are reading and 

writing.  

Figure 10 

Students’ strongest area  
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Appendix E 

Theoretical Framework Plan 

1. Identification 

1.1. Beneficiary Institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

      1.2. Location  

4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala 

2. Objectives  

      2.1. General Objective 

2.1.1. To provide theoretical support for the development of the Professional 

Supervised Practice project, including definitions, approaches, principles, methodologies, 

and techniques related to the problem selected and the solution presented.  

      2.2. Specific Objectives 

2.2.1. To look for the definitions, approaches, principles, methodologies, and 

techniques, needed to provide support for the present project.  

2.2.2. To find reliable online sources and / or trusted printed literature that will be 

useful to get the information necessary to support the problem and solution.         

2.2.3. To create a well-founded theoretical framework, taking into account all the 

necessary information for this project.                                                            

3. Justification  

The theoretical framework is necessary to provide the fundamentals of the 

Supervised Practice´s project. The research on the definitions, approaches, principles, 

methodologies, and techniques related to the problem and solution proposed will be 
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fundamental to being able to understand them deeply and be able to present a better 

proposal.  

 Having a well-funded theoretical framework will help fulfill all the needed 

information to support and better understand the solution presented, as well as having 

reliable sources for this purpose.   

The correct selection of the topics to be included and their analysis will be 

fundamental to conducting the project on the right path to provide the beneficiary 

institution with useful material for the English class according to their needs. 

4. Resources  

 The resources needed for the theoretical framework are the following: 

     4.1. Human Resources 

a. The Professional Supervised Practice´s student. The person that will have to 

research and edit all the information related to the theoretical framework.  

b. As well as the whole process, it will also be needed to have the support of the 

Professional Supervised Practice’s Student Adviser, who will guide and provide 

advice during the process.  

     4.2. Material Resources 

a. The computer. This is a necessary tool for the development of the Professional 

Supervised Practice project, for making reports, collecting information in an 

organized way, and creating the instruments needed, etc.  

b. Electricity. Energy is needed for the use of the computer and for everything to work 

correctly. 
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c. Internet. A computer network is needed to send information, have meetings, work 

on reports, and keep communication going at different times.  

d. Books. The books related to the problem selected and the hypothesis action will be 

needed.  

e. Websites. These will be good sources for every stage of the development of this 

project.  

5. Techniques  

     5.1. Brainstorming 

This technique will be used to provide the ideas to be considered important parts of the 

theoretical framework and how to present them. 

     5.2. Review of Literature 

Digital and printed books will be reviewed in order to find the information needed to 

support the theoretical framework.  

     5.3. Analysis 

All the information will be carefully analyzed to be able to provide the necessary elements 

for the support of the proposed project.  

6. Timetable (including activities)  

 
No. 

 

Activity 

June 

w.1 w.2 w.3 w.4 

1. Theoretical Framework plan     

2. Proposal of definitions, approaches, 

principles, methodologies, and 

techniques that will be taken into 

account for the theoretical framework  
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3. Gathering and analysis of the 

information 

    

4. Presentation of the theoretical 

framework to adviser 

    

5. Approval of the theoretical 

framework 

    

 

Professional Supervised Practice student - Marina Cifuentes  

PSP adviser - M. A. Ricardo Sosa  

PSP adviser and PSP student  

 

7. Evaluation 

The evaluation of the theoretical framework will be performed by the Professional 

Supervised Practice´s adviser, who will evaluate if the techniques were correctly applied, 

and if the purpose of the theoretical framework was achieved, including all the necessary 

definitions, approaches, principles, methodologies, and techniques in order to complete 

the Supervised Practice project successfully.  

The instruments for the evaluation of this chapter will be the rating scale and the 

checklist.  

     7.1. Rating scale 

 

 

No. 

 

 

Aspect 

Scale  

1 2 3 4 5 

1 To look for the definitions, approaches, principles, 

methodologies, and techniques, needed to provide 

support for the present project 

     

2 To find reliable online sources and / or trusted printed      



141 
 

literature that will be useful to get the information 

necessary to support the problem and solution  

3 To create a well-founded theoretical framework, taking 

into account all the necessary information for this project  

     

1=not achieved 5=greatly achieved 

7.2. Checklist 

No. Aspect Yes No Comments 

1 The definitions, approaches, 

principles, methodologies, and 

techniques were proposed and taken 

into account for the theoretical 

framework  

   

2 Information was gathered and 

analyzed accordingly 

   

3 The theoretical framework was 

presented to the adviser 

   

4 The information is related to the 

project’s line of research  

   

5 References and citations are correctly 

made  
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Appendix F 

Project Profile Plan 

1. Identification 

1.1. Beneficiary institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

      1.2. Location  

4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala. 

2. Objectives  

      2.1. General Objective  

2.1.1. To design the Project profile taking into consideration the beneficiary 

institution's needs for the completion of the Supervised Practice project.  

     2.2. Specific Objectives 

2.2.1. To select a meaningful and distinctive name for the project that effectively 

communicates its purpose, scope, and value, and resonates with the target audience. 

2.2.2. To establish a comprehensive problem statement that defines the key 

challenges or issues the project aims to address. 

2.2.3. To express in a clear manner the objectives to be achieved with the 

implementation of the project. 

2.2.4. To settle in an objective manner the direct and indirect beneficiaries of the 

project. 

2.2.5. To present the realistic and meaningful goal that will be achieved with the 

implementation of the Professional Supervised practice´s project. 
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2.2.6. To put forward a complete budget and include all the resources that will be 

necessary to complete the project successfully.  

3. Justification 

It is needed to have a project profile, in order to have a design of the project to be 

implemented, for the beneficiary institution to be aware of it, as well as the solution to the problem 

selected. In this case, it will be the syllabus for the English course, for 8th grade, a resource guide 

to provide the teacher with different materials that will be available to help the development of the 

students listening, reading, writing, and speaking skills, as well as the donation of a speaker and a 

USB memory. 

The project profile will provide all the necessary elements for the implementation of the 

Professional Supervised practice´s project, including the general aspects, like the name of the 

project, problem statement, location, and also the project description and justification, as well as 

the project’s general and specific objectives, goal, beneficiaries, sources of funding and budget, 

timetable and project implementation, and finally a description of the resources needed for its 

implementation.   

4. Resources  

In order to elaborate the Project profile, the following resources will be needed: 

      4.1. Human Resources 

a. The Professional Supervised Practice´s student. The person who will have to gather 

information, design, and present the project profile.  

b. As well as the whole process, it will also be necessary to have the support of the 

Professional Supervised Practice’s Student Adviser, who will guide and provide 

advice during the process.  
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     4.2. Material resources 

a. The computer. This is a necessary tool for the development of the Professional 

Supervised Practice project, for making reports, collecting information in an 

organized way, and creating the instruments needed, etc.  

b. Electricity. Energy is needed for the use of the computer and for everything to work 

correctly. 

c. Internet. A computer network is needed to send information, have meetings, work 

on reports, and keep communication going at different times.  

d. Books. The books related to the creation and gathering of materials and resources.  

e. Websites. These will be good sources for every stage of the development of this 

project.  

f. Designing Software. It will be used to design and collect all the information from 

the Resource Guide, including images, texts, links, etc.  

      4.3. Financial Resources 

The financial resources will be provided by the researcher according to the needs of the 

presented project.  

5. Techniques 

      5.1. Research 

 The research will be an important part of the elaboration of the Project profile, to be able 

to get all the information related to its general aspects, description, justification, and all the 

necessary elements to be included. 
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5.2. Brainstorming  

 Brainstorming will be done to state all the information needed for the project, such as the 

topics to include in the syllabus, activities to include in the resource guide, and all the data needed 

for the project's implementation.  

5.3. Interview 

 The interview will also be a technique used to get all the information necessary regarding 

the institution and the elements to document in the project profile. It will be done with the 

authorities and the English teacher according to their needs.  

6. Timetable 

 
No. 

 

Activity 

July 

w.1 w.2 w.3 w.4 

1. Designing of the project Profile plan     

2. Project´s profile name definition     

3. State the problem to be solved with 

the project's implementation 

    

4. Definition of the project type     

5.  Determination of the objectives of the 

project 

    

6. Establishment of the direct and 

indirect beneficiaries of the project 

    

7. Establishment of the goal that will be 

achieved 

    

8. Project´s budget proposition     
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9. List of the resources to be used for 

the profile 

    

10.  Table of contents and design 

proposition 

    

11. Data collection and analysis of the 

information. 

    

12. Project presentation     

13. Project approval     

 

Professional Supervised Practice student - Marina Cifuentes  

PSP adviser - M. A. Ricardo Sosa  

PSP adviser and PSP student  

 

6. Evaluation 

The evaluation of the project profile will be made by the Professional Supervised 

Practice´s adviser, who will evaluate if the techniques were correctly applied and if the 

purpose of this chapter was achieved. The instrument for the evaluation of this chapter 

will be the checklist.  

      7.1. Checklist 

No. Aspect Yes No Comments 

1 The Project Profile plan was designed    

2 The Project´s profile name was 

defined 

   

3 The problem to be solved with the 

project's implementation was stated 

   

4 The project type was defined    
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5 The objectives of the project were 

determined 

   

6 The direct and indirect beneficiaries 

of the project were established 

   

7 The goal that will be achieved has 

been established 

   

8 The proposal of the Project's budget 

was made 

   

9 The resources to be used for the 

profile were listed 

   

10 The table of contents and design were 

proposed 

   

11 The data was collected and analyzed    

12 The project was presented    
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Appendix G 

Project Implementation Plan 

1. Identification  

1.1. Beneficiary institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

      1.2. Location  

4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala. 

2. Objectives 

      2.1. General Objective 

2.1.1. To establish all the activities and products to be done and created, as well as 

the implementation of the project, including the results and achievements.  

      2.2. Specific Objectives 

2.2.1. To elaborate a detailed list of all the activities related to the process of the 

project.  

2.2.2. To determine the results of the activities held and if the goals were achieved 

accordingly.  

2.2.3. To detail all the products that were obtained through the Supervised practice 

project implementation. 

2.2.4. To present the achievements obtained as a result of the project's products 

provided through the Supervised practice project.  
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3. Justification 

Project implementation is when all the ideas and activities planned are executed. 

After all the stages are completed, it comes to the part where the activities are finally 

executed and the ideas become a reality.  

 The implementation of the project allows the beneficiary institution to take 

advantage of the products of this Supervised Practice project. Therefore, it will let them 

take ownership of the process and be able to use all the materials and resources provided.  

 This stage allows the Professional Supervised Practice´s student to present the 

Resource Guide and Syllabus for Teaching the English Course to Eighth Grade Students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, along with the 

donation of the speaker and USB as part of technology implementation. On the other hand, 

it will also allow them to visualize the continuity of this project. The implementation and 

continuity of this project will improve the teaching-learning process for the English course.  

4. Resources   

 In order to implement the project, the following resources will be needed: 

      4.1. Human resources 

a. The Professional Supervised Practice´s student. The person in charge of delivering 

the products from the project to the institution and informing the teacher and 

authorities about them.  

b. Professional Supervised Practice’s Student Adviser. As well as the whole process, 

it will also be necessary to have the support and approval of the techniques selected 

for the implementation of the project. 
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c. Teacher from the Instituto. In charge of receiving the products from the project and 

their use in the teaching-learning process for the English course in the 8th grade.  

d. Principal from the Instituto. In charge of receiving the products from the project, 

along with the English teacher, as the maximum representative from the institution.  

e. Students from the 8th grade. They are the ones who will receive the English course 

and profit from the materials and technology implemented. 

4.2. Material Resources 

a. Printed Resource Guide and Syllabus for Teaching the English Course to Eighth 

grade Students from the Instituto Nacional de Educación Básica, 14 de Julio de 

1789. This guide will be printed, and one copy will be delivered to the English 

Teacher.  

b. Digital document from the Resource Guide and Syllabus for Teaching the English 

Course to Eighth grade Students from the Instituto Nacional de Educación Básica, 

14 de Julio de 1789. This document will be delivered in digital form on a USB 

Memory.  

c. Printed materials, including flashcards, worksheets, and all printed resources from 

the different units. These materials will be delivered in printed form so the teacher 

can use them and make copies of the needed materials according to their needs.  

d. USB memory with all the materials, resources, and the guide will be provided to 

the English teacher.  

e. A speaker to reproduce all the audio material will be provided to the English 

teacher.  
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5. Techniques  

      5.1. Brainstorming 

 This technique will be used to elaborate a list of all the activities related to the process of 

the project, determine the results of the activities held, and determine if the goals were achieved. 

Also, to detail the products obtained during the Supervised practice project. On the other hand, 

according to the needs, the time, place, and date when the project will be presented.  

6. Timetable (including activities)  

 
No. 

 

Activity 

October 

w.1 w.2 w.3 w.4 

1. Designing the project Implementation 

plan 

    

2. Elaboration of a list of all the 

activities related to the process of the 

project 

    

3. Determination of the results of the 

activities held and goal achievement  

    

4. Detail of the products obtained during 

the Supervised practice project 

    

5.  Presentation of the achievements of 

the project's products  

    

6. Organization of the Project 

Presentation 

    

7.  Project delivery and final presentation     

8. Evaluation of the project's 

implementation 

    

 

Professional Supervised Practice student - Marina Cifuentes  
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PSP adviser - M. A. Ricardo Sosa  

PSP adviser and PSP student  

 

7. Evaluation 

The evaluation of the project implementation will be made by the Professional 

Supervised Practice´s adviser, who will evaluate if the techniques were correctly applied 

and if the purpose of this chapter was achieved. The instrument for the evaluation of this 

chapter will be the checklist.  

 7.1. Checklist 

No. Aspect Yes No Comments 

1 The project’s Implementation plan 

was designed 

   

2 A list of all the activities related to the 

process of the project was elaborated  

   

3 The results of the activities held and 

the goal achievement were determined  

   

4 The products obtained during the 

Supervised practice project were 

detailed 

   

5 The achievements of the project's 

products were presented 

   

6 The Project Presentation was 

organized 

   

7 The project and final presentation 

were delivered 
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Appendix H 

Evaluation Plan 

1. Identification  

1.1. Beneficiary Institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

      1.2. Location 

4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala. 

2. Objectives  

2.1 General Objective 

2.1.1. To evaluate the results, accomplishments, and efficacy of the different 

stages of the Supervised practice´s project.  

      2.2 Specific Objectives 

2.2.1. To evaluate if the objectives from each of the stages were accomplished, as 

well as the efficacy of the project's implementation. 

2.2.2. To analyze the results from the evaluations from each of the chapters of the 

Supervised practice´s project.  

2.2.3. To interpret the results from each chapter of the project and the benefits from 

the project to the beneficiary institution.  

3. Justification  

The elaboration of the Resource Guide and Syllabus for Teaching the English Course to 

Eighth Grade Students from the Instituto Nacional de Educación Básica, 14 de Julio de 1789, is 

considered necessary to provide the teacher with different materials that will be available to help 

the development of the students listening, reading, writing, and speaking skills; all these resources 
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are intended to be used by the teacher during the teaching-learning process of the English language 

course.  

On the other hand, the donation of the USB memory and the speaker will benefit the teacher 

and students, bring technology into the institution, and provide a different experience for both 

students and teachers during the English class by making use of a variety of listening materials. 

4. Resources  

4.1. Human Resources 

a. The Professional Supervised Practice´s student. The person who will be in charge 

of creating all the evaluation instruments.  

b. Professional Supervised Practice’s Student Adviser. The professional who will 

guide and provide advice during the whole process.  

     4.2. Material Resources 

a. Electronic devices. Including cellphone, computer/laptop and tablet, all these 

electronic devices are some important tools that allow the development of the 

Professional Supervised Practice project, for making reports, collecting information 

in an organized way, creating the instruments needed, sending information to the 

adviser, making the necessary corrections, etc.  

b. Electricity. Energy is needed for the use of the computer and for everything to work 

correctly. 

c. Internet. A computer network is needed to send information, have meetings, work 

on reports, and keep communication going at different times.  
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d. Applications and websites. Gmail, Google Drive, Whatsapp, Google Meet, Canva, 

and websites are resources needed for every stage of the development of this 

project, as well as to be communicated with the adviser.  

5. Techniques  

      5.1 Data Collection 

This technique was used to collect all the information needed to evaluate each of the 

stages of the Supervised practice’s project.  

      5.2 Meta-analysis 

Through the use of different checklists to validate the evaluation of each one of the 

stages of the Supervised practice´s project. 

6. Timetable (including activities)  

 The activities included are the following: 

 
No. 

 

Activity 

November 

w.1 w.2 w.3 w.4 

1. Determining the achievement of the 

goals and objectives of the project 

implementation, as well as its efficacy 

    

2. Evaluation of each one of the chapters’ 

objectives to determine if they were 

successfully achieved  

    

3. Analysis and evaluation of the results 

from the process of data collection 

through the instruments proposed in 

each chapter 

    

4. Interpretation from the results from 

each one of the chapters and analysis 

from the benefits provided to the 

institution  
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Professional Supervised Practice student - Marina Cifuentes  

PSP adviser - M. A. Ricardo Sosa  

PSP adviser and PSP student  

 

7. Evaluation 

The principal aim of the evaluation is to confirm that the processes were completed 

appropriately. For the project evaluation, a checklist will be used in order to assess each 

aspect of the checklist in relation to the development of the project. The adviser, M. A. 

Ricardo Sosa, will be responsible for its completion. 
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Appendix I 

Continuity Plan 

1. Identification 

1.1.  Beneficiary Institution 

Instituto Nacional de Educación Básica 14 de Julio de 1789 

1.2.  Location  

 4a avenida 10-82 zona 21, colonia Bello Horizonte, Guatemala, Guatemala 

1.3.  Project 

Resource Guide and Syllabus for Teaching the English Course to Eighth grade Students 

from the Instituto Nacional de Educación Básica, 14 de Julio de 1789. 

2. Contribution of the Project 

The creation of a Resource guide and Syllabus for the 8th grade, as well as the donation of 

a speaker and USB for the English course, aims to facilitate and improve the teaching-learning 

process at the beneficiary institution, while also being an example that can be replicated for the 

other grades.  

The contribution of this Professional  Supervised Practice’s project will be to provide the 

syllabus for the English course for 8th grade. Which will provide the teacher with the elements to 

use as a base for the other grades.  

On the other hand, the resource guide also provides the teacher with different materials that 

will be available to help the development of the students listening, reading, writing, and speaking 

skills; all these resources are intended to be used by the teacher during the teaching-learning 

process of the English language.  
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Finally, the donation of a speaker and a USB memory brings technology into the institution, 

providing a different experience for both students and teachers during the English class by making 

use of a variety of listening materials. 

3. Project Implementation Process 

3.1 Methodology and Techniques  

The present project has been done using the action-research methodology. Based on the 

results obtained during the diagnosis stage, a description of the project was presented to M. A. 

Ricardo Sosa, Adviser.  

The diagnosis process allowed for a better idea of the situation and needs of the beneficiary 

institution, according to the prioritization of the problems. 

3.1.1 Techniques 

a. Survey: One survey with different questions was designed to obtain all the 

necessary information regarding the English course, including lacks, needs, 

and available resources, among other aspects that would be necessary to 

determine the line of this PSP project.   

b. Interview: An interview with the principal was carried out to gather all the 

necessary information regarding the institution, mission, vision, objectives, 

community, human resources, facilities, etc.  

c. Checklists and rating scales: These were the techniques used to evaluate 

each chapter and determine that it was completed successfully.  

  



159 
 

3.2 Activities and Results 

Activities Results 

A letter requesting 

permission to perform the 

Supervised Practice 

project was signed by the 

Adviser and delivered 

personally to the 

institution’s principal.  

The authorization for the implementation of the 

Supervised Practice´s project at the Instituto Nacional de 

Educación Básica 14 de Julio de 1789, was provided by 

the Principal.  

One online survey for the 

English teacher and an 

interview for the Principal 

were done. 

The survey allowed us to get the necessary information 

regarding the English course, including lacks, needs, and 

available resources, among other aspects that would be 

necessary to determine the line of this PSP project.   

The interview with the principal allowed us to gather all 

the information regarding the institution, mission, vision, 

objectives, community, human resources, facilities, etc.  

Both instruments were 

reviewed and approved by 

the Adviser. 

The survey was sent to the English teacher, and the 

principal was interviewed.  
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Interpretation of the 

results. 

After the information was collected, the results were 

analyzed and interpreted.  

Identification of the main 

problems 

Some problems were detected in the diagnosis stage. 

However, after the prioritization, three of them were 

selected.  

Project’s selection According to the selected problems, some solutions were 

proposed, and the one selected as the solution to the 

problems was: Syllabus and Resource Guide for Teaching 

the English Course to Students of 8th Grade from the 

Instituto Nacional de Educación Básica, 14 de Julio de 

1789. (Speaker and USB donations are included as part of 

the technology implementation.) 

Syllabus creation According to the information provided by the English 

teacher, the book Side by Side 1B, used in 8th grade for 

the English course, and also taking into consideration the 

CNB, the Syllabus was created.  

Resource Guide, material 

creation, and resource 

gathering. 

According to the topics in the syllabus and the needs of the 

institution, the materials were created and the different 

resources were gathered. 
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Resource Guide design Canva was the online design platform selected for the 

design of materials and also for the Resource Guide 

design. 

Resource Guide creation 

 

With all the materials created and gathered, the Resource 

Guide was designed, and links were added to it, to access 

all the resources.  

Resource Guide 

(including Syllabus) 

approval 

The whole document, including the Syllabus, Resource 

Guide, resources, and materials, was reviewed by the 

adviser, M. A. Ricardo Sosa, who proposed the needed 

corrections, and after they were completed, the final 

document was approved.  

 

3.3 Innovation  

 The word innovation is related to new ideas, products, services, or practices. In this specific 

situation, the Supervised Practice’s project is innovative in the sense of providing different 

materials and resources, as well as the technological implementation of the speaker and USB, to 

bring the opportunity to students and the teacher to improve the teaching-learning experience and 

make it more meaningful and enjoyable, and in consequence, more effective and with better 

results.  

The Syllabus and Resource Guide for Teaching the English Course to Students of 8th 

Grade from the Instituto Nacional de Educación Básica, 14 de Julio de 1789. (Speaker and USB 
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donations are included as part of the technology implementation.) This represents innovation, as 

it provides the implementation of different materials, including visual aids, written materials, and 

audios, to make an English course more dynamic and focused on the different learning styles and 

all four skills, listening, reading, writing, and speaking.  

This project will provide the English teacher with material ready to use when teaching the 

English course in the 8th grade, according to their needs, and will motivate student participation 

and interaction as well as appeal to their interest in the course.  

 3.4 Success and Lessons Learned  

 The completion of a project requires discipline, planning, effort, organization, and many 

other aspects to take into account in order to complete all the processes that it requires.  

 The research allows one to have ideas and also access useful and necessary information to 

form the basis of them. On the other hand, being able to communicate with all the people interested 

and involved is crucial to determining the lacks and needs, as well as the possible solutions to the 

selected problem. 

 Having the appropriate guidance and being willing to learn and apply all the needed 

suggestions and corrections allows for a better result in the products developed as well as 

accomplishing the projected goals.  

 Along the development of the present project, there were definitely many lessons learned 

regarding different topics, such as the use of technology, applications, programs, online tools, etc. 

All these, as well as the commitment, consistency, responsibility, and effort applied to the present 

project, were key to being able to complete it successfully.  
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4. Justification 

The existence of a resource guide including different materials and resources to implement 

in the English class is a tool that benefits the teaching-learning process from the perspective of the 

English teacher and the students of the 8th grade at the Instituto Nacional de Educación Básica 14 

de Julio de 1789, located in zone 21. 

It is known worldwide that mastering the English language is an advantage to succeeding 

and having better professional and personal opportunities; however, in our country, especially in 

public institutions, the resources and time for the learning process are limited. According to the 

process and research done, this is the situation at the beneficiary institution, where there is only 

one English teacher in charge of nine junior high sections from 7th to 9th grade, they have limited 

resources, and they have only three periods per week to carry out the teaching-learning process.  

Having a variety of materials and resources, such as audio materials and visual aids such 

as flashcards, among others, as well as the use of a speaker and USB memory, will enrich the 

English course, providing the opportunity for students and teachers to have a more dynamic class 

and increasing the interest of students and efficiency of the class too.  

This Resource Guide, the materials, resources, and the donation of speaker and USB, will 

also be useful for the continuity of the project, as they will be useful in the coming years. As this 

is designed and created for the 8th grade, it will serve as an example to apply to the other grades, 

and some materials will be useful for them too.  
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5. Objectives  

5.1 General Objective 

To provide access to the Resource Guide, and all the digital and printed materials, so they 

are able for the English class to ensure its continued implementation and provide an example to be 

implemented in the other grades as well.  

5.2 Specific Objective 

● To motivate the use of the Resource Guide and all the included materials and 

resources by providing a printed copy of the guide, materials, and resources, as well 

as all the digital files in the USB memory.  

● To facilitate the use of the audio materials by providing a speaker for the English 

course.  

● To advise on the implementation of activities to be able to continue with the 

implementation of the project in the following years.  

 

6. Goals  

● During the next year, 2024, the Resource Guide will be implemented, and the materials 

and resources, as well as the speaker and USB provided, will be used for the English course 

in 8th grade for the different units from 9-17 throughout the year. For the next 3 years, 

these materials will continue to be used in the course, and it is projected that, according to 

this example, other similar materials and resources can be created and implemented for the 

other grades as well. If needed, according to use and needs, the materials can be reprinted 

to continue using them. 
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7. Suggested Activities  

● To profit from the Resource Guide, materials, and resources provided to implement 

them in the English class, starting in 2024, according to the different units.  

● To have access to all the digital materials, including the flashcards, audios, 

worksheets, etc. In case there is a need to reprint them in the future.  

● To receive the support of other students from Sección de Idiomas, Facultad de 

Humanidades, to implement the project in the other grades, 7th and 9th. And have 

the Syllabus and Resource Guide as an example for the other grades, as well as the 

materials and resources provided.  

8. Timetable  

The activities suggested for the Institution to provide continuity to this project 

No. Activities 2024 - 2026 

1. Read and review the Syllabus and 

Resource guide to be able to 

implement it according to the 

content from the different Units.  

Before starting the classes in cycle 2024. 

2. Use of the Syllabus, Resource 

Guide, materials, and resources 

provided during the scholar year.  

During the complete cycles.  
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3. Implement the use of the speakers 

and USB donated to have access to 

the audio files for listening 

activities and to the different 

materials. 

Starting in 2024 and continuing to use them 

during the following years.  

4.  Receive the support of students 

from Sección de Idiomas, Facultad 

de Humanidades, to provide similar 

materials and resources that can be 

used to implement them in the 7th 

and 9th grades for the next years.  

Starting in 2024 and the following years.  

 

9. Resources  

9.1 Human Resources 

9.1.1 Professional Supervised Practice Students. In charge of creating the syllabus, 

resource guide, materials, and resources for the 7th and 9th grades.  

9.2 Material Resources 

9.2.1 Syllabus and Resource Guide for Teaching the English Course to Students in 

8th Grade from the Instituto Nacional de Educación Básica, 14 de Julio de 1789. 

9.2.2 Flashcards, posters, audio files, worksheets, and other resources provided. 

9.2.3 Speaker and USB as part of technology implementation. 
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9.2.4 The computer. That the next Supervised Practice student will use to work on 

the continuity plan.  

9.2.5 Design programs and tools. To create the materials for the continuity of the 

project.  

9.2.6 Electricity. The Supervised Practice student will use it to be able to use the 

laptop or computer. 

9.2.7 Internet. The Supervised Practice student will use it for the investigation, 

gathering, and creating the materials and reports needed.  

 9.3 Institutional Resources 

9.3.1 English Teacher. Responsible for the use and implementation of the Syllabus 

and Resource Guide, as well as the speaker and USB memory.  

9.3.2 All the resources that the institution can provide for the improvement and 

continuity of the project.  

10. Techniques  

 Some techniques suggested for the continuity of the project are: 

10.1 Brainstorming. To have as many ideas as needed, taking into account the previous 

project and the existing Syllabus, Resource Guide, and materials. 

10.2 Interview. With authorities to check on the progress of the project and how to provide 

continuity.  

10.3 Survey and Interview with the English Teacher. To gather the necessary information 

for the implementation of the project in the 7th and 9th grades. As well as having her opinion on 

how the existing project is being developed.  
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11. Budget 

Item Description Cost 

Resource Guide and 

materials  

Resource guides (one for each grade, 

7th and 9th) and materials (for the 3 

levels) such as: flashcards, 

worksheets, audios, etc.  

Q.800.00 (Approximately)  

Internet Internet service Q.300.00 

Electricity Electricity service Q.300.00 

TOTAL Q.1,400.00 

   

12. Evaluation 

In order to determine if the objectives of the project are being accomplished and to improve 

them if needed, it is necessary to evaluate the process. Therefore, it is suggested that the authorities 

and the English teacher use the following checklist. 

No. Aspect Yes No Comments 

1 Is the Syllabus, and Resource Guide, 

as well as the materials, resources, 

speaker, and USB, being used by the 

English Teacher? 

   

2 Is the institution monitoring the 

success of the project? 

   

3 Are there any suggestions for the 

better use or implementation of the 

project? 

   

4 Is the project still being used at the 

institution? 

   

 

13. Long-term Indicators of the Project's Success  

● The Syllabus and Resource Guide for Teaching the English Course to Students of 8th 

Grade from the Instituto Nacional de Educación Básica 14 de Julio de 1789, speaker, and 
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USB memory, as well as all the materials provided, are being used in the English course in 

the 8th grade.  

● The students in 8th grade continue to be the principal beneficiaries of the project.  

● The students in 8th grade are more interested, and the teaching-learning process is more 

dynamic thanks to the materials, resources, and technology implemented.  

● The students of 8th grade from the Instituto Nacional de Educación Básica, 14 de Julio de 

1789, are showing improvement in their proficiency in the English language. 

14. Observations  

The elaboration of the project was accomplished thanks to the institutional willingness, as 

well as the guidance and collaboration from the adviser and the guidance and observations 

provided by the revisers.       
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Appendix J 

Diagnosis Evaluation 

1. Rating scale 

Completed by adviser M. A. Ricardo Sosa 

 

 

No. 

 

 

Aspect 

Scale  

1 2 3 4 5 

1 To establish the techniques, methods, and instruments 

used to collect the information 

    X 

2 To classify the information collected to establish the 

lacks and problems  

    X 

3 To determine the problems and the desirability, viability, 

and feasibility of the solutions  

    X 

4 To propose possible solutions for each problem found     X 

1=not achieved 5=greatly achieved 

2. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 A beneficiary institution was identified X   

2 A request letter was sent to the 

beneficiary institution 

X   

3 The request letter was approved by the 

beneficiary institution  

X   

4 General information about the 

institution was completed 

X   

5 General and specific objectives were 

completed 

X   
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6 Justification was completed  X   

7 Resources were established X   

8 Techniques, methods, and instruments 

were selected  

X   

9 A timetable was created X   

10 An evaluation was proposed X   

11 A survey was designed X   

12 The survey was completed by the 

English teacher 

X   

13 Abstraction from diagnostic 

instruments was completed 

X   

14 The list of lacks was completed X   

15 The analysis and prioritization of 

problems were completed  

X   

16 The viability, feasibility, and 

desirability analysis were completed  

X   
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Appendix K 

Theoretical Framework Evaluation 

1. Rating scale 

Completed by adviser M. A. Ricardo Sosa 

 

 

No. 

 

 

Aspect 

Scale  

1 2 3 4 5 

1 To look for the definitions, approaches, principles, 

methodologies, and techniques needed to provide support 

for the present project  

    X 

2 To find reliable online sources and / or trusted printed 

literature that will be useful to get the information 

necessary to support the problem and solution  

    X 

3 To create a well-founded theoretical framework, taking 

into account all the necessary information for this project  

    X 

1=not achieved 5=greatly achieved 

2. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 The definitions, approaches, principles, 

methodologies, and techniques were 

proposed and taken into account for the 

theoretical framework  

X   

2 Information was gathered and analyzed 

accordingly 

X   

3 The theoretical framework was presented to 

the Adviser 

X   

4 The information is related to the project’s 

line of research  

X   

5 References and citations are correctly made  X   
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Appendix L 

Project Profile Evaluation 

1. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 The Project Profile plan was designed X   

2 The Project´s profile name was 

defined 

X   

3 The problem to be solved with the 

project's implementation was stated 

X   

4 The project type was defined X   

5 The objectives of the project were 

determined 

X   

6 The direct and indirect beneficiaries 

of the project were established 

X   

7 The goal that will be achieved has 

been established 

X   

8 The proposal of the Project's budget 

was made 

X   

9 The resources to be used for the 

profile were listed 

X   

10 The table of contents and design were 

proposed 

X   

11 The data was collected and analyzed X   

12 The project was presented X   
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Appendix M 

Project Implementation Evaluation 

1. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 The Resource Guide and Syllabus for 

Teaching the English Course to 

Eighth Grade Students from the 

Instituto Nacional de Educación 

Básica, 14 de Julio de 1789, contains 

accurate information to provide the 

teachers with a useful resource to 

implement in the English course.  

X   

2 The material collected and created is 

related to the topics to be taught to the 

eighth grade students from the 

Instituto Nacional de Educación 

Básica, 14 de Julio de 1789. 

X   

3 The material collected and created is 

well selected and designed to fulfill 

the institutional needs according to the 

diagnostic results.  

X   

4 The information and materials are 

well organized. 

X   

5 All units from 9 to 17 have been 

covered with the implementation of 

pertinent resources and materials.  

X   

6 The structure of the Resource Guide 

and Syllabus is well organized and 

clear.  

X   

Additional Comments 

This project was well designed and it was implemented following the correct process, 

benefiting the institution, the principal, the teacher, and mainly the students. 
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Appendix N 

Project Implementation Evaluation 

1. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 The project’s implementation plan 

was designed. 

X   

2 A list of all the activities related to the 

process of the project was elaborated.  

X   

3 The results of the activities held and 

the goal achievement were 

determined.  

X   

4 The products obtained during the 

Supervised practice project were 

detailed. 

X   

5 The achievements of the project's 

products were presented. 

X   

6 The project presentation was 

organized. 

X   

7 The project and final presentation 

were delivered. 

X   
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Appendix O 

General Evaluation 

1. Checklist 

Completed by adviser M. A. Ricardo Sosa 

No. Aspect Yes No Comments 

1 Was the evaluation made for each one 

of the chapters? 

X   

2 Were the evaluation tools well 

selected according to the objectives to 

be achieved? 

X   

3 Were the results from each chapter’s 

evaluation achieved? 

X   

4 Were some difficulties found with the 

tools for the evaluation process? 

 X  

5 Were the tools selected for the 

evaluation clear enough to achieve 

their objectives? 

X   

6 Did the objectives match with the 

purpose of the Supervised Practice´s 

project? 

X   

7 Were the adviser´s suggestions and 

observations applied by the student? 

X   

 

 

  



177 
 

Annex 

Annex A - Request Letter for the Professional Supervised Practice´s project 

Annex B - Professional Supervised Practice´s Product Validation Letter (Teacher) 

Annex C - Professional Supervised Practice´s Product delivery/reception letter 

Annex D - Acceptance and Continuity’s Commitment Letter 

Annex E - Photographical evidence from delivery/reception of the project and samples of 

Flashcards  
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Annex A 

Request Letter for the Professional Supervised Practice´s project 
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Annex B 

Professional Supervised Practice´s Product Validation Letter (Teacher) 
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Annex C 

Professional Supervised Practice´s Product delivery/reception letter 
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Annex D 

Acceptance and Continuity’s Commitment Letter 
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Annex E 

Photographical evidence from delivery/reception of the project 

Figure 1 

Student Marina Cifuentes at Instituto Nacional de Educación Básica 14 de Julio de 1789  

 

Figure 2 

Student Marina Cifuentes delivering the Resource Guide 
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Figure 3 

Student Marina Cifuentes delivering the flashcards for Unit to the English Teacher 

 

Figure 4 

Student Marina Cifuentes delivering the speaker and USB memory to the English Teacher 
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Figure 5 

Student Marina Cifuentes delivering the pack of resources and material to the English Teacher 

 

Figure 6 

Student Marina Cifuentes with Lic. Irene Muñoz, principal from the beneficiary institution
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Figure 7 

Speaker and USB memory donated 

 

 

Figure 8 

Flashcards sample Unit 9 
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Figure 9 

Flashcards sample Unit 10 

 

Figure 10 

Flashcards sample Unit 11 
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Figure 11 

Flashcards sample Unit 12 

 

Figure 12 

Flashcards sample Unit 13 
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Figure 13 

Flashcards sample Unit 14 

 

Figure 14 

Flashcards sample Unit 15 
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Figure 15 

Charades game sample Unit 16 

 

Figure 16 

Flashcards sample Unit 17 

 


